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Abstract
This study concentrates on the impact Task-Based Language Teaching (TBLT) has on the
correction of word order error influenced from Spanish and overgeneralization in L2, of 30 fifth
graders’ writing production. It investigates and exposes some characteristics of all transferred
errors from Spanish to English at different grammatical levels with an emphasis on word order
and overgeneralization in L2, as well as the effect TBLT might have over those kinds of errors.
The goal of the present action research study was to characterize such impact on the emphasized
errors, in order to get a better understanding of how this specific approach can contribute to their
correction. Findings suggest that Task-Based Language Teaching might be effective due to the
presentation of real life contexts in which grammar issues are learnt inductively and students are
placed in an active role in their learning process.
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CHAPTER I
Introduction
The globalized world has created the need of using English since its learning and mastery
represent a great array of opportunities, its benefits go beyond communication and interaction
with other cultures, as well as the promotion of business and educational opportunities.
However, as learning a language involves the understanding of a complete system, many
aspects such as its culture, its linguistic system and other elements related to the learner’s
environment itself have to be considered. Additionally, the mother tongue has an important role in
the acquisition of L2, since it can cause negative or positive transfer depending on the similarities
or differences between L1 and L21, as Odlin (1989) points out when referring to the types of
transference. However, it is important to consider that not only the influence that L1 has over L2
might produce errors in writing, but the knowledge learners have on the target language might
lead to the production of errors in that skill. Thus, the aspect that will concern this project is the
transference of the learner’s L1 in L2 children’s written production as well as how students’ L2
can become the cause of errors.
Thus, as learning a foreign language deals with transfer processes from L1, as well as the
strategies of L2 learning, and overgeneralization of the L2 rules (Gonzales, 2008), which are
aspects that have called the attention of some researchers, studies have been developed about this
topic during the last 50 years. Such studies consider some linguistic aspects when acquiring a
foreign language, for that reason at the beginning of the research process, this study was focused
on the impact that negative transfer had in foreign language learning. But once the main
grammatical errors were identified, this study geared to describe the impact that Task-based
1

L1 Mother Tongue. L2 Foreign language.
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Language Teaching, which is the approach that we implemented, might have on their correction
of those errors that were observed and evidenced in a diagnostic test.
Consequently, this research report: first provides a brief summary of the studies that
supports this project; second, key concepts that are important for the development of the project,
as well as the instruments that were used to collect the data and the information that was collected,
and the discussion of the results and conclusion.
Problem Description
As listening, reading and speaking, writing is a very important skill since it may develop
the intellect and the learning process through which communication is carried out. That is the
reason why aspects such as coherence, cohesion, orthography and even handwriting are essential
because such aspects reflect the writer’s ability to communicate his ideas and thoughts in a
structured way. Taking this into consideration, it seems that during the acquisition of English as
L2, fifth graders at George Washington School have presented some difficulties when writing
resulting from the influence of their native language and the overgeneralization of the target
semantic rules.
It has to be clarified that though the four skills should be worked according to the approach
promoted in the vision of the institution, which is communicative language approach, writing is
the skill that receives most of the emphasis. That is evidenced by the fact that students have to
take written exams every two months, but no oral or listening exams are administered.
Thus, this research attempted to improve in fifth graders the writing skill by implementing
a current approach derived from the established approach in the institution, but which is
sometimes incoherent in relation to the pedagogical practice in the classroom. In this way, along
the observations done during the first lessons of our practicum it was seen that students writing
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production was limited to grammar and construction of sentences out of context. Therefore, fifth
graders were asked to form sentences according to the tense they were working in the lesson.
Likewise, and as a possible result of such mismatch in the approach, writing artifacts of fifth
graders presented errors influenced by their L1and derived from L2 knowledge, as the core of
their difficulties. Equally, at the beginning of the process, fifth graders were asked to develop a
diagnostic test, which led us to identify that the most common errors made by fifth graders were
overgeneralization and word order, with 25% and 16% respectively among the other errors –
calques, false cognates, coinages, borrowing, misspelling and agreement transference–That is why
this project aims to address the following question:

What impact could Task-Based Language Teaching have on the correction of fifth graders’
errors of overgeneralization and word order errors in L2 writing at George Washington School?
General Objective
This research project aims at understanding the impact that Task-Based Language
Teaching could have on the correction of overgeneralization and word order errors when fifth
graders write in English at George Washington School.

Specific Objectives
1. To describe how Task-Based Language Teaching might impact the correction of
overgeneralization errors in fifth graders’ writing at George Washington School.
2. To characterize the effect of Task-Based Language Teaching on the correction of word
order errors when fifth graders write in English at George Washington School
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Justification
This research project emerged from the observations done during the first semester of our
practicum as English teachers at George Washington School, time in which writing errors seemed
to be the core of students’ difficulties in learning English as their foreign language. However, it
must be mentioned the importance of making errors as a way of learning. For that reason, the
project is focused on the causes of such errors which are the transference from L1 to L2 and L2
understanding.
It is important to consider that language transfer is relevant since it might have positive
and negative influence during the English learning process. Thus, although studies as Chapeton’s
(2008) and Isurin’s (2005) in this field have shown that language transfer might have a negative
influence at all linguistic levels in learners who are acquiring a foreign language, this phenomenon
might have a positive impact in the learning process, in fact such positive influence is considered
in the classification of language transfer (Calvo, 2005). Likewise, despite the fact that avoiding
language transfer might help to prevent learners from negative transfer, it also might contribute to
their understanding of some structures of the L2 bearing in mind the elements both languages may
have in common. On the other hand, Ramon’s study (2009) points out that while some errors are
caused by negative transfer; such errors might be produced also due to learners’ understanding of
L2 rules.
In service primary school teacher may benefit from this study by acquainted with common
writing errors made by students in L2 writing. Likewise, a report summarizing students’ most
frequent errors and how Task-Based lessons can improve their writing, will be provided once this
project had received the respective approval. At the same time, some of them might use the
proposed approach as a tool that can improve their performance as English teachers since it might
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help them to avoid students’ writing errors and become more aware of how students understand
the way in which English writing works.
This project also pretends to have a positive impact on students since they can become
more aware of how sometimes Spanish has a negative transfer when they write in English, as well
as the comprehension of the L2 rules, in other words, through this project students might have the
possibility of understanding some causes of their common errors.
Finally, this research is useful to us as future teachers since it allowed us to understand
why students made errors in their learning of L2, in such a way that we can be able to prevent
those errors at least in the grammatical errors that concern this project.
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CHAPTER II
Literature review
Background
Cross-linguistic influence (Kellerman & Sharwood, 1986) or language transfer (Odlin,
1989) in foreign language acquisition has been an important area of research in the past few
decades. Thus, in “1950 it was often considered the most important factor in theories focused on
second language learning and teaching” (Ramón, 2009, p.148). Nevertheless, Ramón (2009)
suggests that since the 1960s and 1970s the analysis from different studies has had its emphasis on
learner’s errors and has pointed out that some types of errors were common in foreign language in
speaking production. That phenomenon known as negative transfer, Arabski (as cited in
Chapetón, 2008) or linguistic interference (among other names), has been studied at all linguistic
levels: grammar, phonology, morphology and discourse of learners (semantic and syntax).
Regarding the field that concerns this investigation, which is grammar errors, studies have
been carried out in syntax, such as Gundel and Tarone’s (as cited in Chapetón, 2008) and Isurin’s
(2005), semantics (Ramón, 2009) including on it lexicon meaning as well as morphology such as
Celaya and Torras’ (as cited in Chapetón, 2008).
In the field of syntax, Chapetón (2008) suggests that one of the significant errors in foreign
language is word order. Similar findings are made by Gundel and Tarone (as cited in Chapetón
2008) who found that “learners whose L1 do not allow null elements also sometimes produce null
elements in L2” (p.56), this is in terms of subject use.
Ramón (2009) finds some errors as cognates and overgeneralization of the semantic rules
when studying the semantic errors in Spanish learners of English and vice versa. Thus in her study
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which is an experimental study, she shows that learners use the Spanish linguistic rule of
pluralization for adjectives.
In this same linguistic area, errors of misspelling, borrowing, coinage and calque in a
fourteen year-old boy from Italy who was learning English were found by Chapetón (2008). Thus,
in her study coinages are the most common errors when combining L1 and L2 knowledge.
Likewise, the age may affect the L2 influence and the methodologies which take place in the
classroom.
With the purpose of examining the related studies in depth in the field of grammar,
Ramón’s (2009), Chapetón’s (2008), and Isurin’s (2005) work will be discussed. In addition, since
the present study attempts to determine the effectiveness of the implementation of some strategies
to overcome grammatical errors in writing Tan’s (2008) study will be referred. Thus, the first
place, Ramón’s experimental study (2009) focuses on the production of errors made by Spanish
speakers when writing in English in the specific areas of semantic and syntaxes. This study aimed
to explore the importance of cross-linguistic influences on second language acquisition, by
analyzing the effects of negative transfer in the process of writing on a foreign language. Apart
from that, this study intends to recognize the phenomenon of “cross-linguistic influences in a
context of learning Spanish as a foreign language and find out its relation with English as a
foreign language context” (Ramón, 2009, p.147).
Two groups of subjects were involved in the study. The adults take a course of languages
at The Department of Humanities of the University of Castilla-La Mancha. The first group was
consisted of 60 forty-five year-old Spanish adults who were studying English, and the second
group was consisted of 50 American adults of the same age who attended a course in Spanish.
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The learners did 4 activities. In the first one, they were asked to answer a test with personal
and educational questions so their background and their feelings towards learning English were
showed. In the second activity, they were required to write a composition in English and Spanish.
In the third activity, they were asked to translate a text from their native language to the target
language. Finally, in the last activity, they were given a vocabulary test in which they had to guess
what the meaning of certain words in English and Spanish was, supposing that they did not know
their meaning.
Cognates seem to be one of the most important errors found in this study. For instance, it
was found that in the test of vocabulary, many Spanish speakers translated the word actually as
actualmente, or library as librería. However, English speakers had the same errors; for example
they translated the word decepción into deception. Thus, the most important finding is the use of
cognates in both groups no matter what mother language and what the foreign language is.
With regards to Chapetón’s experimental (2008) study, lexis plays an important role when
examining the meaning of the words. The study objective was “to examine how cross-linguistic
influence manifest itself at the level of syntax and lexis” (Chapetón, 2008, p.50).
In order to develop this study, only one learner participated. It was a fourteen year-old boy
who was a native speaker of Italian learning English as L2. The data were collected from a written
composition task in which the topic was “My favorite movie”; the boy could not use dictionary or
any other source of information. Apart from that task, a personal information questionnaire was
conducted in order to elicit information from the participant’s background.
It was found at the syntactic level three main issues, those were: Word order; Subject use;
and Present Continuous Tense use. Misspellings for instance, were evidenced when the Italian boy
wrote littel instead of little, related to coinages, which are words taken from a language but with
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different meaning, the Italian boy wrote record to make reference to remember and protagonist,
which comes from the Italian protagonista, instead of character; This last error is called calque
and it is connected to lexical transfer of meaning. Furthermore this study provides a literature
review of errors at syntactic level.
Another experimental study is Isurin’s (2005), it differs two studies, in the fact that the
cross-linguistic transfer will be studied from both L1 to L2 and L2 to the L1 forgetting. This study
intended to collect evidence of possible cross-linguistic transfer in word order “from two different
perspectives: a transfer as an apparent obstacle in second language acquisition, and a transfer as a
cause of attrition of the native language” (Isurin, 2005, p.1115).
Thus, the purpose of the study was to show the negative transfer from L1 to L2. This study
was based on a monitoring of one year of a Russian girl placed in the United States where
exposure to Russian language was limited. She was a nine year-old Russian orphan adopted by an
English-speaking family. At the beginning of the study when she entered the United States, in
May 1997, her English (L2) was non-existent. But over three months later she did not require
speaking Russian to communicate and she entered an American school, in which by the end of her
first academic year, she had forgotten Russian.
Three tasks were applied over eight different periods of time to test the possible word
order changes in the syntactic level. Those were: semi-spontaneous speech, picture description,
and storytelling. The first one was applied three times (June, 1997; May, 1998; June 1998).
Meanwhile the picture description task was offered five times (June, 1997; September, 1997;
March 1998; April, 1998; and June, 1998). That second task was based on a three colored pictures
taken from a book of children, in which there were represented objects and actions. The first two
pictures were repeated during two sessions and the third one was introduced in the last session.
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Related to the story telling task, it was based on the famous story called “Little Red Riding Hood”
and it was offered twice (June, 1997; March, 1998).
The results obtained from the analysis show that in the picture description task there was a
negative transfer from Russian (L1) to English (L2) during the first session carried out on June,
1997. In this way, the Russian sentence structure OVS was transferred to English that just admit
the structure SVO; one instance of that is represented in the following sentence: On the tree is
hanging a boy instead of the boy is hanging on the tree.
From the story-telling task the analysis was made from the comparison between the speech
samples of the first session on June, 1997 and the fifth session in March, 1998. The results pointed
out that the VS word order, which is commonly used in Russian story-telling discourse, was
transferred to English during the first session. Like this sentences as: went a girl to visit her
grandma (VSO) were found instead of a girl went to visit her grandma (SVO). Thus, there were 3
sentences with VS arrangement in the first session but none of them appeared in the fifth session.
Those strategies such as storytelling, semi-spontaneous speech and picture description applied in
this study allowed the learner to decrease the number of errors; it suggests that those strategies are
useful for being applied in the correction of grammatical errors.
Finally, Tan’s experimental study (2008) diverges from the previous studies in the fact that
though errors due to transfer were explored and found as a cause of learners’ writing errors, other
errors provoked by limited vocabulary size and poor grammar knowledge were also considered.
Even more, Tan’s study suggests some instructional strategies to overcome such errors. Thus, this
study aimed to discover the L2 learner’s major writing difficulties, their causes and to suggest
some instructional strategies that teachers might adopt to improve students’ writing proficiency.
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To achieve those objectives, 95 non-English major participants from the Kun Shan
University participated. All of them were placed in the intermediate English proficiency level and
were taking their second year of the English course focused on reading and writing.
The participants were provided with a task where they were asked to state their opinions
towards an article posted on a researcher’s English blog in 50 words approximately.
Word order, verb form and missing subject were the major errors participants made.
Among them the formers were considered to be caused by the learners’ limited vocabulary and
lack of knowledge in basic verb forms, respectively, while the latter was categorized as an error
due to L1 transference. In order to deal with those errors, Task-Based lessons were used.
All these studies show a way to approach to the language interference; every study shows
their conception of the mother tongue and the second language, their objectives, methodology and
findings. They give us a better understanding of the main conceptions that are involved in our type
of research and also draw us a path to follow.
Thus, Chapeton’s study (2008) and Ramon’s study (2009) suggest that some types of
errors in a foreign language are made by speakers no matter which the native language is.
According to these studies it seems to be that word order and overgeneralization in foreign
language are the most common errors. Moreover they give us a reference of what kind of errors
can be found at the levels of syntax and lexis in a learner and provide a literature review about the
classification of errors. Therefore, Chapeton’s (2008) study is useful to our research project
because it emphasizes on word order of how L1 can affect L2 acquisition. Finally, Isurin’s (2005)
study suggests us instructional strategies according to Task-Based in order to decrease
grammatical errors which is the most important aim for our research.
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CHAPTER III
Theoretical framework
Errors and mistakes are part of the process that learners face when acquiring any foreign
language or even the native language (Ellis, 2003). Both of them play an important role that
encompass an opportunity for learners to understand and learn from their target language, a way
to assess students’ progress for teachers, and a way researchers have to understand how language
is acquired and which strategies learners use in its acquisition. Thus, with the aim of giving
theoretical support to this research study, a distinction over errors and mistakes will be drawn on
the basis of what some authors have stated, then the concept of what an error caused by
transference will be presented, and finally the kind of errors transferred from Spanish as L1 to
English as L2, in relation to all grammatical categories with emphasis on word order, will be
described, including overgeneralization which leads to make errors in writing as well.

Errors development
During the process of acquiring a foreign language it is inevitable that learners make
mistakes and errors. However, as those two terms are usually confused and even are seen as
interchangeable, a distinction over them will be developed, in order to understand their
implications in the acquisition of a L2.
In accordance to Ellis (2003) errors reflect some fissures in the learner’s knowledge, which
are made when the learner does not know what is correct, while mistakes show some lapses in
performance, which occur because in particular cases, learners are not able to perform what they
know. In this way, Brown (as cited in Wetzorke, 2005) points out that mistakes occurred when the
learner knows the system but fails to use it, owing to a deficiency in performing a specific
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structure, while errors are committed when the learners’ system is incorrect. In other words, errors
are committed in writing or speaking as the result of the faulty or incomplete use of a linguistic
element in relation to the native speakers’ norm (Richards, Platt H. & Platt J., 1992)
Based on that, Richard and Schmidt (as cited in Ahmed & Ramamoorthy, 2011) suggest a
way to distinguish them through the way they are corrected. They point out that 'Mistakes' which
occur when learners write and speak as a result of external factors to the competence of the
students, such as the lack of attention, the lack of concentration, emotional strain, memory
limitations, etc., can be self-corrected when attention is called, while the errors are not selfcorrected because they occur when the learner does not know what is correct.
That is supported by the definition that Corder and Norrish (as cited in Chandra, 2005)
have about mistakes. According to them, mistakes are deviations which differ from errors in the
frequency they are made, and the attention drawn by learners when they are making them. In
regards to that, Norrish (as cited in Chandra, 2005) adds that such linguistic deviance called
mistake is inconsistent, which means that once the learners have been taught any linguistic rule,
they sometimes will use it correctly and some others wrong, while errors as conceived by
Allwright and Bailey, Jie, Dulay, Burt and Krashen and Norrish (as cited in Chandra, 2005), are
deviations that reflects learners’ failures in language competence, which can gain consistency as
far as the learners do not know that their oral or written composition deviate from the mature
language performance, and lack of tools to learn the L2 properly.
On the other hand, James (1998) who considers errors as another kind of deviances, which
according to Clinard and Meier (2011) are understood as behaviors that break the rules or norms,
provides a classification of those deviances based on the ability of students to self-correct their

24
IMPACT OF TBLT ON THE CORRECTION OF OVERGENERALIZATION AND WORD ORDER ERRORS

work, which is also the criterion that Richard and Schmid (as cited in Ahmed & Ramamoorthy,
2011) proposed to differentiate them:
-

-

Mistakes, these can be self-corrected. There are two classifications of mistake:
·

First-order mistakes (M1), if the mistake is in the sentences

·

Second-order mistakes (M2), if the mistake is in a word

Errors, these deviances are not self-correctable.
Despite the distinctions made over the concepts of errors and mistakes, other authors

compile both as one. Thus, Richards (as cited in Chandra, 2005) does not point out any difference
between them but on the contrary equates both concepts. To him any difference between the
learners’ usage of the target language and the L2 itself can be named as an error or a mistake.
On the other hand, Dulay and Burt (as cited in Chandra, 2005) use the term Goofs to refer
to errors and mistakes and classify such goofs into two: L1 developmental goofs and ambiguous
goofs. While the former makes reference to those errors that can be made either by foreign
language learners as well as native learners during their L1 acquisition, the latter refers to the
deviances resulted from the influence of the L1, but are called ambiguous because they can be
classified as either interference or developmental goofs.
Although it has been clarified what the difference is between errors and mistakes, for this
project it is not relevant to choose a concept between mistakes and errors since the aim of the
research is not focused on the type of error (self-corrected or not), but on transfer errors which is
the concept that will guide the development of this project which considers errors influenced by
L1 in the foreign language learning and errors derived from the expansion on L2 semantic rules.
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Transfer errors
Transfer errors are known as the errors made by L2 learners due to the native language
interference (Carrillo, Maicusi & Maicusi, 1999-2000). In accordance to the theory of Contrastive
Analysis Hypothesis exposed by Lado (as cited in Trosburg, 1994) those errors in L2 learning are
consequence of the transference of native language habits.
Errors at the lexical level
False Cognates
Cognates are words from different languages which are graphically and semantically
identical, similar or partly different and which ancestor language is the same (Katamba, 1994;
Whitley, 2002; Schendl, 2001; Ringbom, 2006; Crystal, 2008; González, 2008). On the other
hand, false cognates which are also named false friends, are called that way when their
resemblance comes from a coincidence, it means that there is no an ancestor language in common
and their meanings differ from a language to other (Whitley, 2002; Crystal, 2008; Martínez,
Ariza, Cook, Díez and Trippett, 2004; González, 2008).
Chamizo and Nerlich’s classification (2002) of false cognates or false friends as they
usually call them, categorized this kind of error into chance false friends and semantic false
friends.
The first ones are words which resemblance graphically and phonetically do not have the
same etymological origin and which meaning differs. That is the case of the Spanish word misa
that makes reference to holy mass and the Slovakian word misa which means dish.
On the other hand, semantic false friends are words that have graphical and phonemic
resemblance and which meanings differ from one language to other but have the same
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etymological origin. Those last ones are classified in two groups: full false friends and partial
false friends.
Full false friends are words whose meanings diverge widely. On the contrary partial false
friends are polysemous words of which some of their meanings coincide in both languages and
some others do not. Some examples that illustrate them are for instance, the Spanish word
fastidioso/a, and the English word fastidious in the case of full false friends, and the Spanish word
profesor/a and the English one professor in the case of partial false cognates.

Coinages, misspellings and borrowing
Regarding Celaya and Torras’ classification (2001) of lexical errors, (as cited in Agustín,
Fernández & Moreno, 2005), and considering Ringbom (as cited in Pavlenko, 2009) distinction of
lexical transfer2of form and transfer of meaning, it has to be clarified that coinages, misspellings
and borrowing are categorized in lexical transfer of form, whereas calques are categorized in
lexical transfer of meaning. Thus, although calques are considered to be in a lexical category,
those will be explained later since they belong to the semantic level.
A coinage is commonly understood as a new word which is created by the users of a
language (Hancock & Todd, 1986; Attarde, 2007). Two kinds of coinages can be distinguished,
and those are: grammatical word coinage and semantic word coinage (Kormos, 2006). A
grammatical word coinage is a nonexistent L2 word which is result of the application of a
supposed L2 rule to an existent L2 word. On the other hand, a semantic word coinage is a
nonexistent L2 word that is result of a compound of words.

2

According to Ringbom, item similarity and semantic equivalence can facilitate the transfer of items from L1 to the
target language in form and/or meaning respectively. That transfer occurs when the learner uses the formal and
semantic similarities to link a new item with the prior linguistic knowledge that s/he has.
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However, when referring to transfer errors, coinages are L1 words that have been adapted
to the target language so that they are phonographemically similar to L2, in other words, those are
non-existent lexical items created by L2 learners to communicate a desired concept in the target
language (Celaya &Torras, 2001). An example of this type of lexical error is illustrated in the
second study that was previously referred, in which the Italian learner of English wrote record
that comes from the Italian ricordare to make reference to remember.
Making reference to borrowing, it is defined as the process of the introduction of a
linguistic form from one language to another (Katamba, 1994; Trask, 1999; Schendl, 2001;
Crystal, 2008; Meyer, 2009). The words that are result of that process of borrowing in which both
form and meaning are borrowed are called loan words (Trask, 1999; Schendl, 2001; Crystal,
2008). However, when borrowing refers to a lexical error, it is understood as the insertion of L1
words in which there is no attempt to tailor them to the target language (Celaya &Torras, 2001).
And misspellings are conceived as spelling errors caused by L1 influence.
Errors at the semantic level
Regarding the semantic level, errors due to transfer such as false cognates, calques, and
overgeneralization have been considered in Chamizo and Nerlich’s, Whitley’s, Celaya and
Torras’s, and Ringbom’s work. In contrast, though false cognates were already explained at the
level of lexis it has to be clarified that that type of errors can be categorized at the semantic level,
since word meanings are involved in that category.
Calques
Calques are L2 words that are result of literal translation from the L1 words (Celaya
&Torras, 2001). However, these L2words are not only result of literal translation of L1 units but
of a compound of them Ringbom, (as cited in Pavlenko, 2009); Crystal, 2008; Katamba, 1994),
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those are designated also as loan translations. One example of a calque according to Celaya and
Torras (2001) between Spanish and English would be the English word protagonist from the
Spanish word protagonista, taking into account that the correct translation to protagonist is
character.
In Ringbom, Crystal and Katamba’s example could be the English compound End week
instead of Weekend from the Spanish expression Fin de semana.
Overgeneralization
Overgeneralization is defined as the application of the target rules to a wider field that goes
beyond of the allowed (González, 2008; Denham & Lobeck, 2009). Thus, when students whose
L1 is English produce words such goed or readed instead of went and read, they make use of
overgeneralization as a strategy applied to the past tense of verbs in English (Freeman, 1988 cited
in González, 2008). In the semantic field, Ramón (2009) points out that errors such as I do my
bed, instead of I make my bed might result from overgeneralization of the target language
semantic rule, if learners are overgeneralizing the use of the verb to do to all contexts where they
want to refer to realize things, as it was seen in the given example. This can be illustrated besides
by pairs of verbs such as to say and to tell, to see and to watch, to listen and to hear, to speak and
to talk and others. Equally, in the case that students had been taught about the use of a pair of
verbs such as to say in comparison to the verb to tell to express something, but they continue
applying the verb to say to contexts such as tell me/ tell the truth, they would be overgeneralizing
its usage.
However, it can be argued how such phenomenon is the result of the unfamiliarity of
learners in regards to the whole rules or items of the language that is being studied resulting in
overgeneralization (Brown, 2007). In this way, when students are taught that the past tense of the
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verbs in English is formed by adding –ed at the end of the verb, they could overgeneralize the use
of that rule to irregular verbs, because of their lack of awareness about the existence of a different
rule to those other kinds of verbs which belong to the category of “irregular” verbs; thus, Brown
(2007) adds that L2 learners would continue overgeneralizing such rule until they gain exposure
and familiarity with the second language, which in this case, allow them to recognize the other
category of verbs. On the other hand, in the case of the overgeneralization of an item, if learners
do not have enough bases on the functionality of verbs such as to do and to make, they could
overgeneralize the use of the first one they were taught or they could overgeneralize the verb in
which they had the biggest bases, to all contexts where they needed to refer to realize things. This
can be also supported by Ellis (as cited in Saville-Troike, 2006) who points out that
overgeneralization errors represent incomplete learning of L2 rules. In this way, it can be
understood how a child overgeneralizes the use of pairs of verbs such as to make and to do, to
watch and to see and others, having those verbs a similar function but different use, if they do not
have clear the contexts where each verb is used.
Likewise, Overton and Lerner (2010) explain that this phenomenon might occur when
learners have not acquired the enough words they need to express their intentions, which also
deals with the incomplete learning of the L2 rules pointed out by Saville-Troike (2006) and the
familiarity with the L2 that learners need to have in order to avoid or decrease progressively
overgeneralization errors as Brown (2007) explains; in this way, as the learners’ vocabulary
become wider, the overgeneralization patterns will decrease (Overton & Lerner, 2010). An
example of this overgeneralization theory is given by Ament (as cited in Overton & Lerner, 2010)
who reported how his son used the word duck to all kinds of birds which were in a pond.
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This phenomenon of overgeneralization can be understood and supported additionally
through two theories: the pedagogic norm and interlanguage. The former makes reference to a
pedagogical strategy that consists of teaching simple grammatical rules that once they have been
internalized by learners, they are taught more complex structures as Valdman (as cited in Magnan
& Walz, 2002) mentions. In this way, errors of overgeneralization can result when learners are
first taught only one of the pair of verbs whose meaning is similar, and because of the need of
communicating they can sometimes overgeneralize their usage (Overton & Lerner, 2010).
On the other hand, interlanguage is a term that denotes the system L2 learners develop
when acquiring an L2 (Ellis, 2003). According to Selinker (as cited in Ellis, 2003) who coined the
term interlanguage in 1972, it derives from the knowledge of the target language as well as other
five cognitive processes which include: “language transfer, transfer of training , strategies of L2
learning, communication strategies and overgeneralization of the L2 rules” (Gonzáles, 2008,
p.405). Thus, from this theory of interlanguage, overgeneralization is conceived as a learning
strategy learners use to simplify their learning task through applying the grammatical rule they
learnt to a wider field (Gonzáles, 2008); in this way L2 learners hypothesize the rules of the target
language on the basis of the partial knowledge they have of the L2. However, such interlanguage
is not static; it changes over time as learners increase their L2 knowledge. This is what Ellis
(2003) named interlanguage continuum, which entails the changes learners do to the grammar of
their L2 from time to time, adding or deleting rules to the learnt structures.
Although, errors such as do the bed and see the TV, may be considered the result of
negative transfer as Ramón (2009) indicates in her study, the difference is in the fact that while
overgeneralization errors are produced within the target language (Gonzales, 2008 and Denham &
Lobeck, 2009), the errors caused by negative transfer take place when the L1 forms influence the
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use of the L2; thus, the target language reflects the learners knowledge of the L1, this according to
Odlin (as cited in Torrijos, 2009), Saville-Troike (2006) and Ellis (2003). That is the reason why
errors like see movies or hear music are product of overgeneralization when the learner is aware
of the existence of each pair of verbs (to see vs to watch and to hear vs to listen), but does not
distinguish their usage, due to the fact that they do not have enough knowledge of the L2 as Ellis
(cited in Saville-troike, 2006) explains or familiarity as pointed out by Brown (2007). However,
those kinds of errors might be errors of interference when L2 learners recognize only one verb,
since in Spanish, which is the case of this study, there is only one verb that encompasses a pair of
verbs in English.
Accordingly, the present study may consider these errors as errors due to
overgeneralization, since the participants of this research were aware of the existence of these
verbs, but had not a clear idea of their uses.
Errors at the syntactic level
At the level of syntax, word order and subject use seems to be some of the major errors
due to transfer among many languages and particularly between Spanish and English, as it can be
explained in Odlin’s (1989) and Whitley’s (2002) works.
Word order
Errors in word order due to transfer can be explained from the existence of the word order
rigidity in languages which is linked to the basic word order of a language (Odlin,1989; Trask,
1999).
The rigidity of word order is understood as a typological property of the languages in
which the flexibility that they have around the order of Subject, Object and Verb in a sentence can
be examined Thompson (as cited in Odlin, 1989). On the other hand, the basic word order of a
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language shows a strong preference to organize the three major elements of a sentence mentioned
above which are Subject, Object and Verb or S, O, and V. Thus, while some languages can have
more than two combinations for SOV, some others accept just one. In this way, languages such as
Turkish and Russian are considered flexible languages in terms of rigidity because they admit
various word orders; likewise, languages such as Irish and English are known as rigid languages.
An example which can clarify what it is being explained is the distinction between Russian
and English in terms of word order; both languages have SVO in their basic word order; however,
Russian admits not only the mentioned structure but other five possible relative orders in which
SOV, VSO, VOS, OSV, and OVS are included. On the other hand, English is a rigid language
which just admits the SVO structure in their sentences.
A similar situation happens between English and Spanish. Though both languages accept
SVO in their word order, Spanish is inclined to be more flexible than English. In that way, though
Spanish belongs to the group of SVO languages as other languages such as French and Italian
(Mairal & Gil, 2006; Clements & Yoon, 2006), it admits additionally other word orders such as
VSO, VOS and OVS Campbell, Zagona and Meirama (as cited in Clements & Yoon, 2006), while
English does not. In this way a sentence such as María leyó un libro, which corresponds to SVO
order, can have three other grammatical orders as Gilli (as cited in Whitley, 2002) explains when
sorting out orders of Spanish into grammatical and ungrammatical:

SVO

María leyó un libro

SOV#

María un libro leyó

VOS

Leyó un libro María

OSV#

Un libro María leyó

VSO

Leyó María un libro

OVS

Un libro leyó María
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Gilli (as cited in Whitley, 2002) points out that the ungrammatical orders marked with #
resulted from the poets’ desire to look for special effects in their writings. However from the
presented grammatical orders SVO is the only one accepted in English.
Likewise, Mayer (as cited in Whitley, 2002) found that in yes and no questions such
variety also appear as it is illustrated in the following example:
VSO

¿Compró Carlos un carro?

SVO

¿Carlos compró un carro?

VOS

¿Compró un carro Carlos?

OVS

¿Un carro compró Carlos?

Nevertheless English rejects VSO, VOS and OVS forms in its yes/no question.
On the other hand, such rigidity can be found in Spanish and Romance languages in
general, around the noun-adjective-complement order which is common to them, while in English
and other language families that is disallowed (Zagona, 2002). Therefore a sentence such as the
life complete of Emily Bronte cannot occur in English, while in Spanish it works as a syntactic
parameter.
Null Subject
Errors in subject use can occur as a result of a parameter which some authors named Null
Subject, parameter conventionally named as pro that means null pronoun Jaeggli and Safir, (as
cited in Whitley, 2002; Radford, 2004). A “parameter is a kind of linguistic thermostat allowing a
certain range of settings” (Whitley, 2002, p.89). Thus, when using the subject, in some languages
such as Spanish, Italian, Greek and Japanese there is a Null subject parameter which allows the
absence of subjects in some of their sentences. However, in languages such as English and
French, that parameter works in the opposite way, so that the insertion of a subject is required in

34
IMPACT OF TBLT ON THE CORRECTION OF OVERGENERALIZATION AND WORD ORDER ERRORS

all their sentences; that means, while the formers are null-subject languages, the last ones are nonnun-subject languages (Roberts, 2007; Radford, 2004).
In this way, errors in subject use between Spanish and English can occur when the Null
Subject parameter of Spanish is transferred to English.

Errors at the morphological level
At the morphological level there is a well-known error of transfer between Spanish and
English that occurs when the morphological features of agreement in Spanish, particularly in the
relation between adjectives and nouns, are transferred to English.
That phenomenon can be explained according to Whitley’s explanation of adjectives and
agreement in Spanish and its difference with English.
Agreement transference
In accordance to Whitley (2002) the difference between English and Spanish in terms of
agreement is that, while in English a few determiners, which are words that are placed before a
noun such as a, these, some, agree in number: a ball/those balls, in Spanish the agreement is wider
so that number and gender agree: los carros rojos.
Likewise, ideally a modifier would agree too with the four resulting values of the noun
agreement between genre and number, which are: masculine singular, masculine plural, feminine
singular and feminine plural.
Thus, an error of transfer in this level can be the result of the transference from Spanish to
English, of the agreement rule in Spanish that establishes that the adjectives must agree in number
with the nouns.
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The following sentences can illustrate the explained error: the bigs trees; the blues eyes,
etc.
Language interference
There are different ways of how researchers and writers have referred to language
interference; to Dulay, Burt and Krashen (1982) it is just interference, to Ellis (2003) is language
transfer, to Sabatini and Shore (2009) is cross-linguistic transfer, etc. Those concepts are different
but all of them make reference to the same issue: the transfer caused by the mother tongue on
foreign language acquisition, such transfer can be negative or positive depending on the context.
Thus, here it will be exposed some definitions about language interference.
According to Weinreich (1953), the term ‘interference’ makes reference to the deviation
from the rules of L1 -Native language, and L2 -Foreign Language. This process can occur when
learners have contact with both languages. Such interference process, as mentioned by Dulay et al
(1982); Festman, Rodriguez and Münte (2010), is involuntary since native language structure
tends to place automatically onto L2 structure. Consequently, it can be said that L1 represents a
barrier to L2 learning and a source of confusion (Coady & Hucking, 1997). Regarding this issue
Lott states that “interference makes reference to errors in the learner’s use of the foreign language
that can be traced back to the mother tongue” (Lott, 1983, p 256 as cited in Bhela, 1999).
Likewise, as some scholars propose by means of the use of L1 knowledge in foreign
language acquisition, learners are able to create their own provisional rules Selinker (1971)
Seligar and Ellis (as cited in Bhela, 1999), these authors also conclude that for learners to make up
those rules, it is necessary that they become competent enough in L2 in order to make the positive
transfer possible. The stated above means that the L1 influence in L2 acquisition can be controlled
by learners insofar as they gain domain in L2 and feel comfortable using the language.
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Moreover, Beebe, Takahashi and Uliss-Weltz (as cited in Scarcella, Andersen & Krashen,
1990) offer another view of interference, to them transfer makes reference to learners’ L1 sociocultural competence in L2 speech production or communicative aspects. It means that learners use
the representative frameworks of their speech communities in L2 acquisition, which is the main
cause of interference since a second language represents different socio-cultural rules.
Durgunoglu (2002) suggests a different view of cross-linguistic transfer, he points out that
it can be useful to support student’s evaluation and differentiate normal L2 learning processes of
students from those who may have learning complications. In 2009, Sabatini and Shore assured
that language transfer or cross-linguistic transfer are expressions to refer to the effects of L1
knowledge of an individual over the learning process of a foreign language. Sabatini and Shore
(2009) establish two kinds of transfer: Positive or negative, and clarify that when the transfer is
negative, it is called cross-linguistic transfer.
As it is mentioned above, interference or transfer can be positive or negative, these types
of transfer can be “resulting from the similarities and differences between the target language and
any other language that has been previously -and perhaps imperfectly, acquired” Odlin (as cited in
Torrijos, 2009, p.27). In this way, Odlin (as cited in Torrijos, 2009) and Saville-Troike (2006)
defines when positive and negative transfer can be observed. Positive transfer is when the
similarities between L1 and L2 help learner to acquire L2 in an easier way. Thus, an L1 utterance
is appropriate in the L2. Odlin also exemplifies that the similarities in syntactic structures can
provoke a good effect when learning L2 grammar. Meanwhile, negative transfer is caused by the
differences between L1 and L2. Those variations in both languages can cause errors in the use of
L2 such as avoidance, overproduction, misinterpretation and speech and writing errors, since the
L1 structures result inappropriate. In addition those kinds of errors might result from the
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inferences learners make of L2 forms parting from L1 features (Saville-Troike, 2006 and
Gonzales, 2008), which lead to develop an interlanguage, that is a term that denotes the system L2
learners develop when acquiring an L2 (Ellis, 2003).
For the purpose of this project, the definition given by Odlin (1989) is the most suitable to
support this research; he makes reference to differences and similarities between L1 and L2,
which can cause interference in L2 learning, therefore it is useful since the errors analyzed in this
project have their basis in an interference from L1 to L2. It is also important to take into account
the categories of transfer that Odlin proposes, in this way when there is an influence of Spanish
when writing in English, it will be called negative transfer as Odlin states.
Task-Based Language Teaching
According to Richards and Rodgers (2001), Task-Based Teaching is an approach in which
tasks are implemented in order to guide the teaching instruction. This approach is a derivation of
the Communicative Language Teaching, since Task-Based Language Teaching has taken some of
its elements and principles. TASKS are used, for instance, to develop real world activities,
language activities that help learners in their learning process and meaningful language to improve
the learners’ performance. These elements are some of the principles that Task-Based Language
Teaching has implemented from Communicative Language Teaching.
Feez (as cited in Richards and Rodgers, 2001), mentions some elements or characteristics
of Task-Based Language Teaching; it is centered on the process, and communicative and
meaningful activities are developed, the task allows learners to learn in communicative
interaction, the tasks can be in a real-life situation or in classroom context, tasks are classified in
order of difficulty, the task difficulty depends on the learners’ previous knowledge and
experiences.
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At this point, it is essential to define what a task is. Various authors have different
definitions of task. For instance, Long (as cited in Branden, 2006), defines task as those activities
which all of us do in our daily lives, in other words, it is what people are able to answer when they
are asked about the things they do, -e.g. during a day. A more structured and linguistic definition
is given by Richards and Rodgers (2001) who consider a task as an action that it is done using
language, for example reading the instruction to ensemble a toy.
Finally, Nunan (2004) offers a pedagogical definition of task, he mentions that it is “a piece of
classroom work that involves learners in comprehending, manipulating, producing or interacting
in the target language” (Nunan, 2004, p.4)focusing on meaning -grammatical knowledge.
Task components
Task designers have suggested different kind of tasks’ structures; it means the elements to
take into account when designing tasks. Shavelson and Stern (1981) have proposed the following
six elements:


Content: The subject matter to be taught.



Materials: the things that learners can observe/manipulate.



Activities: the things that learners and teachers will be doing during a lesson.



Goals: the teachers’ general aims for the task



Students: their abilities, needs and interests are important.



Social community: the class as a whole and its sense of ‘groupness’.
(Shavelson & Stern 1981, p. 478)

Another author who suggests a list of such elements is Candlin (1987) who points out that
a task should include:
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Input: makes reference to the information that the teacher provides learners to work on
during a lesson or task.



Roles: the importance to establish the role of both teacher and students in a task.



Setting: it is the place where the task is done, outside or inside the classroom.



Actions: refer to the steps to follow and the sub-tasks within the task to be done by the
learner.



Monitoring: it is making control and check of the students’ performance.



Outcomes: the establishment of the goals to be achieved in a task.



Feedback: is the evaluation the teacher does about students’ performance in a task.
Whereas Shavelson and Stern (1981), and Candlin (1987) establish in their proposals many

elements, including the goals or outcomes, Wright (as cited in Nunan, 2004) presents an idea
which is focused on two elements; input data, which can be presented through materials, by
teachers or learners; and an initiating question, which guides learners to make use of the provided
information. Wright (1987) also states that when a task is carried out, it is not essential to establish
goals since a task normally has anticipated results.
On the other hand, Nunan (2004) takes Shavelson and Stern’s, Candlin’s and Wright’s
ideas to complement his own proposal about the components of the task. Such proposal contains
goals, input, procedure, teacher’s role, learner’s roles and settings, important components which
apart from defining the main characteristics of Task-Based Language Teaching, orientate this
work and are exposed below.
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Goals
Although the goals of a lesson are not always covered in an explicit way, they are usually
the link between a task and the curriculum, but that is not the only reason because setting goals is
important, in fact, they have the function of orientating the process of teaching and learning.
In this way, Soler (2008) conceives the goals as those statements that show what the
students will be able to do in a specified time period and which also involve the use of specific
language skills. Meanwhile, Nunan (2004) expresses that the goals are the general intentions of
doing something related to learning, and depending on the approach they can have a connection to
communicative, affective or cognitive outcomes.
Along these lines, Clark (as cited in Nunan, 2004) proposes a classification that divided
goals into communicative, socio-cultural, learning-how-to-learn and language and cultural
awareness. This classification is described below:
Goal-type

Example
Establish and maintain interpersonal relations and

Communicative

through this to exchange information, ideas, opinions,
attitudes and feelings and to get things done
Have some understanding of the everyday life patterns

Socio-cultural

of their contemporary age group in the target language
speech community; this will cover their life at home, at
school and at leisure
To negotiate and plan their work over a certain time

Learning-how-to-learn

span, and learn how to set themselves realistic
objectives and how to devise the means to attain them
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Language and cultural
awareness

To have some understanding of the systematic nature of
language and the way it works
(Taken from Task-Based Language Teaching byNunan, 2004, p. 43)

Picking up the ideas of Nunan (2004), goals can be adjusted depending on the focus that a
program has. Thus, those courses which are designed for developing listening, speaking and
writing are usually divided into general and academic purposes. Regarding writing, it has been
found that writing purposes are divided into those which are concerned with functional writing
and those which emphasize on formal writing.
At this point, it is important to mention the existence of some standards that orientate the
process of teaching languages, for example the Council of Europe (2001) has created the Common
European Framework which offers a reference that guides the elaboration of syllabus,
examinations, textbooks, etc when teaching English as a foreign language. Similarly, this
framework defines the levels of proficiency of the learners which go from basic user (A1-A2),
independent user (B1-B2) to proficient user (C1-C2) and give a description of the ability that each
level has to develop.
Input
Krashen (as cited in The National Capital Language Resource Center, 2003, p.1) states that
“Input is the language to which students are exposed”, he also claims that Input facilitates the
acquisition of a foreign language in people due to the characteristic of Task-Based Language
Teaching, since it offers the students to a larger amount of input that allow them to interact with
authentic and spontaneous situations which are presented in real-world.
Similarly to Krashen, Van Pattern (as cited in Nassaji & Fotos, 2010) considers that “input
is the language that learner hear or see to which attend for its propositional content” (p.20)
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A broader definition is given by Nunan (2004, p.47) who states that “Input refers to the
spoken, written and visual data that learners work with in the course of completing a task”. That
is, the materials, resources and information which will be required during the teaching process.
Meanwhile, Richards and Renandya (2002, p.158) state that “Input refers to language
sources that are used to initiate the language learning process” and Hover (as cited in Nunan,
2004) proposes a variety of sources such as the following: formal and informal letter, business
cards, diary, brochures, memo note, newspapers extracts, picture stories and other sources which
can facilitate the development of communicative activities.
Likewise, some authors argue that it is not necessary to teach all the writing styles since
the use of some sources offers to students a wide range of opportunities; for example, Morris and
Stewart (as cited in Nunan, 2004) proposes: articles, newspapers, magazines, journals, reports,
research reports, short stories, recipes and scripts among others, as effective sources that
encourage and face students to learn with the aid of authentic material.
Discussing the importance of using authentic input, Brosnan, Brown and Hood (as cited in
Nunan, 2004) emphasize on promoting a real environment of learning that allows students to
contextualize their knowledge and improve their skills.
Aside from the exposed above, Brosnan, Brown and Hood (1984) give four justifications
to use real-world resources in a classroom. First of all, because the language is presented in a
natural way; secondly, it gives different opportunities to be in contact with meaningful content;
thirdly, it promotes the use of nonlinguistic clues; and lastly, it has more relevance since the
learner can see the similarities between the activities done in the classroom and the real-life.
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Task types
Reintroducing the concept of a task, it is defined as a piece of classroom work in which
learners use language to accomplish an outcome which is focused on meaning rather than form
Richards, Platt and Weber, Prabhu, Nunan, Willis, and Skehan, (as cited in Leaver & Willis,
2004).
Related to Task-Based Language Teaching, some taxonomies have been developed by
many authors Prabhu, (as cited in Leaver & Willis, 2004; Pattison, 1987, Richards, 2001, and
Nunan, 1999 Willis, Maley, (as cited in Mishan, 2005)) and most of them deal with the permanent
challenge of designing communicative activities that mirror real-life situations as it is seen in the
Communicational Teaching Project conducted in Bangalore by Prabhu (as cited in Leaver &
Willis, 2004). In Prabhu’s project, it is highlighted a principle that he named the gap principle,
which was based on the idea that one learner had the information needed by other learner to
accomplish a task. Thus, interaction was required to bridge the gap. Prabhu (1987) proposed three
types of gap tasks:
1. Information-gap activity: in this kind of activity, transfer of given information among
people is demanded. Thus, the processes of decoding and encoding are implied bearing
when for instance someone has to convey some given information to other person, or in a
form that differs from the original one, or from one place to another.
2. Reasoning-gap activity: it differs from the previous activity in that the information that is
conveyed is not the same. Therefore, processes of inference, comparison, and deduction
are proposed since they demand to derive new information from the initial one.
3. Opinion-gap activity: This activity implies the articulation of someone’s opinion, attitude
or feeling in relation to the specific context in which it takes place.
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Similar tasks are displayed in Willis’ (as cited in Leaver & Willis, 2004) proposal of Taskbased activities. For instance, Willis (as cited in Leaver & Willis, 2004), who classified her tasks
according to the cognitive complexity that they can required from learners, proposes tasks that as
Prabhu’s (as cited in Leaver & Willis, 2004) reflect task authenticity such as problem solving task,
which involves the analysis of real or hypothetical situations that lead to find it a solution, and
sharing personal experience task, which demands from the teller to narrate an experience.
Unlike Maley (as cited in Mishan, 2005) in his “Twelve generalize procedures”
emphasizes on tasks that can be applied specifically to authentic texts and involve doing
something with such text. The information-gap activity proposed in the Bangalore project, which
involves presenting the text in a different form, is also covered in Maley’s taxonomy but it is
named media transfer, and other activities that demand making changes to the text are besides
encountered as it is illustrated in expansion, reduction, reconstruction, and reformulation task
types proposed in Maley (as cited in Mishan, 2005).
On the other hand, Grellet’s (1981) typology of tasks (as cited in Nunan, 2004) makes an
emphasis on developing reading skills. In this way, activities from skimming to scanning, or
making inferences are involved.
Likewise, Pattison and Richards (as cited in Nunan, 2004) propose taxonomies of tasks,
which coincide in some of their activities between each other and some of the previous authors as
well as Nunan (2004), and imply doing something with the language as it is required in tasks of
problem-solving or discussions.
Nunan (2004) sets out a Task-Based taxonomy that differs from the previous typologies, in
fact, he classifies his tasks according to five strategy types which are: cognitive, interpersonal,
linguistic, affective and creative. In those strategies the compilation of what some authors call

45
IMPACT OF TBLT ON THE CORRECTION OF OVERGENERALIZATION AND WORD ORDER ERRORS

processes through which a task can be carried out, or the tasks themselves are included. Thus, in
the cognitive strategy Nunan (2004) includes tasks such as classifying, inducing, which is referred
in the Bangalore project, or inferencing which is exposed in the Bangalore project and in Grellet’s
taxonomy.
To sum up, the schema below illustrates Nunan’s(2004) typology, which compiles some of
the common task types found in the mentioned authors, though they named it differently, as well
as some other common tasks.

Strategy

Task type
CLASSIFYING

Authors which have supported the task
Nunan (2004)
Willis (1996): ordering, sorting
Pattison (1987): pictures and picture stories

COGNITIVE

PREDICTING

Nunan (2004)
Grellet (1981)

INDUCING

Prabhu (1987)- Bangalore project:
perception of patterns.
Nunan (2004)

TAKING NOTES

Nunan (2004)

CONCEPT

Prabhu (1987)- Bangalore project:

MAPPING

information gap-activity.
Maley (1993): Media transfer
Nunan (2004)

INFERENCING

Prabhu (1987)- Bangalore project.
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Nunan (2004)
Grellet (1981)

INTERPERSONAL

DISCRIMINATING

Nunan (2004)

CO-OPERATING

Nunan (2004)

ROLE PLAYING

Pattison (1987)
Nunan (2004)

CONTROVERSIAL

Nunan (2004)

PATTERNS
PRACTICING
LINGUISTIC

USING CONTEXT

Nunan (2004)
Maley (1993): Analysis
Nunan (2004)

SUMMARIZING

Nunan (2004)

SELECTIVE
LISTENING

Nunan (2004)

SKIMMING

Nunan (2004)
Grellet (1981)

AFFECTIVE

Nunan (2004)
PERSONALIZING

Prabhu (1987)- Bangalore project:
Opinion-gap activity
Richards (2001): opinion exchange task.
Willis (1996): Sharing personal
experiences

SELF-

Nunan (2004)
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EVALUATING
REFLECTING
CREATIVE

BRAINSTORMING

Nunan (2004)
Willis (1996): Listing
Nunan (2004)

INFORMATION-GAP ACTIVITY:

Prabhu (1987)- Bangalore project.

Transference of information in a different Maley (1993): Media transfer
format or to someone else.

Pattison (1987): Questions and answers
Richards (2001): Information gap- task

REASONING-GAP ACTIVITY
Derivation of new information from the
original information through processes of:

Prabhu (1987)- Bangalore project.
Pattison (1987): discussions and decisions
Richards (2001): decision making task
Pattison (1987)

MATCHING ACTIVITIES

Maley (1993)
Richards (2001)

PROBLEM-SOLVING

Willis (1996)
Pattison (1987): puzzles and problems
Maley (1993)

COMPARISON/CONTRAST

Pattison (1987): pictures and picture stories

Teacher and learner roles
According to Nunan (2004) role is what students and teachers are expected to play in order
to develop a class.
In Task-Based Language Teaching one of the main goals is to give learners the chance of
participating actively in their process, in fact, a learner-centered approach is adopted and their
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opinions are involved on content selection, methodology and evaluation to carry out all stages in
the curriculum process.
Likewise, it is important to know that some factors such as confidence, motivation,
experience, pace, cultural awareness and linguistic knowledge affect the learners’ performance
when doing a task and must be considered when applying it in the classroom.
In the following chart Thompson (as cited in Nunan, 2004) shows that good language
learners have some implication for teachers.

Good language learners

Implication for teachers
Help their students to find the best way in order to

Find their own way
Organize

information

improve their learning process.
about Help learners to organize the new information in

language

charts, in notes and grouping items.
Encourage learners to create new ways for using

Are creative

language
Facilitate active participation of students in order to

Make their own opportunities

make their own opportunities interacting with other
students
Require learners to work with different resources like

Learn to live with uncertainty

dictionaries
Help learners to live with their error and live with them

Make errors work
Help learners to make comparisons between what they
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Use their linguistic knowledge

know about their mother tongue and what they know
about their foreign language.
Help students to make a relationship between words

Let the context help them

and sound from the foreign language to the mother
tongue

Learn formalized routines

Encourage learners to memorize.
(Taken from Task-Based Language Teaching byNunan, 2004 p. 43)

Another definition is given by Bruton (2005), who states that students are encouraged to
use the foreign language productively and innovatively through the tasks. Also learners can find a
relationship between the use of the foreign language and the real world because it is centered on
them.
Bearing in mind that the learners’ role in the communicative classroom is active, the
teacher is regarded to take three roles, which are focused on supporting the interaction that
learners have. Thus, in accordance to Breen and Candlin (as cited in Nunan, 2004), the teacher’s
roles are: the facilitator of the communicative process, the participant and the observer and
learner. In those roles, it is emphasized that the teacher’s intervention should be only when the
learners require to solve a language problem. However, apart from these roles, which are included
as one role called the interactionally supporting task performance proposed byBranden(2006), the
motivation of learners is also stated as an important teacher’s role.
Setting
According to Nunan (2004), setting refers to the negotiation between the teacher and the
student about a task; it contains some considerations about where the classroom will be carried out
-inside or outside-.
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Nunan (2004) makes a distinction between learning mode and environment, learning mode
refers to the way in which students are working, individual or in a group basis, and environment
refers to the place where the learning takes place, it could be in a classroom, in a university, at a
school or in a language center.
Meanwhile, Strevens (as cited in Nunan, 2004) states that the learning which takes place
outside has some advantages, as the followings:
-

“It provides learners with opportunities for genuine interactions which have real–life
point of them.

-

Learners can adopt communicative roles which bypass the teacher as intermediary.

-

They can change the in–class role relationship between teacher and pupils.”
(Taken from Task-Based Language Teaching by Nunan 2004, p.64)
Sequences in a Task-Based Lesson
Planning a Task-Based lesson includes some stages and the main components of each step.

Ellis (2003) states that designing a Task-based lesson includes three steps.
Firstly, the ‘pre-task’, which refers to the activities that the teachers and the students can
develop before starting a task, it contains also the preparation for the students in order to perform
the task, one important aspect is to provide students with what they are going to requirein order
develop the next task.
Secondly, the ‘during task’, which is focused on the task ,in this step the time could be
controlled by the teacher, it means that students can complete the task according with their own
time or the teacher can set a limit of time.
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The last stage known as the ‘post-task’ includes actions for following-up on the task. The
stages of ‘pre task’ and ‘post task’ are not obligatory, but in a Task-Based Lesson, they can
generate an effective development of the task.
A similar framework to Ellis’ is given by Izadpanah (2010) who takes different authors to
propose three sequences as well: pre-task, task cycle and post-task. In the first phase, it is essential
to catch learners’ attention and interest on the task that will be carried out during the lesson.
Besides, this phase is useful to stimulate learners to remember topic-related words, sentences or
concepts that will be used in the lesson and in real-world situations. In the same way,
Izadpanah(2010) mentions that in the pre-task, an enabling task can be done, which allows
learners to communicate as efficiently as possible during the next phase: task cycle.
In the task cycle phase the task itself is developed. In this phase, planning and reporting
stages are used for learners, to present in a spoken and written form. While students work on such
reports, the teacher can work with them in such a way that students can improve their performance
when using the language. The last phase of the sequence, post task, has two important
components: First, this phase is focused on language, it means that language features are
recognized and analyzed with the teacher’s help; and second, when learners have already
understood those language features they are ready to do an activity in which they can practice
such form.
Unlike the mentioned authors, Branden (2006) proposes three stages that describe the
teachers’ activity. Those are the planning stage, the performance stage and the post-task
assessment stage. The former makes reference to the previous actions and activities a teacher does
to prepare the task that will take place in the class. In the planning stage, the teacher has to
consider four main aspects to assess the potential of a task; the objectives, the content, the way in
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which the task will be carried out and the situation in which it will be performed, referring to if it
will be in pairs, per groups, or individually Breen, (as cited in Branden, 2006).
In the performance stage, the teacher does what it was planned. During the last stage
namely, the post-task assessment stage, the teacher with the learners, evaluate the effectiveness of
the task in terms of the language learning outcomes. The mentioned stages are presented in a
cyclical way, since the post- task will serve as the basis for the planning stage of a new task.
Finally, Nunan (2004) suggests a lesson framework in which two important components
are taken into account: the input and the procedure, the first one is “the point of departure for the
learning task” (p. 51) and makes reference to all the data -verbal or non-verbal, which students use
when doing a task; and the procedure, concerns to what students do with the input, that is, the
activities which are carried out during the lesson. Nunan (2004) also proposes mini-sequence to
develop a task, in which three phases are taken into account; a pre task phase, which generates
interest and guides the learner; a task-proper phase, in which the task is developed; and a followup phase, whose function is to report results and give a feedback.
Regarding the framework above it can be evidenced that Ellis (2003), Branden (2006),
Izadpanah (2010) and Nunan (2004) have similar elements in the sequences they proposed for a
Task-based language lesson. Thus, all of them make reference to three parts followed in each task
although they named them differently. However, even if some of their components coincide
among their proposals some others differ from each other.
That is the reason why Ellis’ (2003) proposal will be conducted in our lessons, since Ellis
compiles most of the components contained in the other authors’ proposals. Nevertheless, some
elements and characteristics exposed by Branden, Izadpanah and Nunan will be included in order
to complement what Ellis proposes.
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In this way, the lessons that will be carried out to overcome some grammatical errors
influenced by Spanish in writing will encompass a pre-task, during task and post-task phase, in the
way it is presented below:
During the pre-task phase, a non-task preparation activity will be performed in order to
activate learners’ schemata. This deals with the activation of topic related words, phrases and
sentences as Izadpanah (2010) suggests. However, Nunan (1997) relates such non-task
preparation activity with non-verbal data that help students during the development of the task.
Newton (as cited in Ellis, 2003) calls this non-task preparation activity, predicting but unlike
Izadpanah and Nunan, he proposes this activity only to words.
It has to be highlighted that motivation plays an important role in this phase as
Izadpanah(2010), Branden(2006), Ellis (2003), and Nunan (2004) exposes since students learn in
a more successful way if they feel engaged and interested to the activities that will be carried out
during the lessons.
On the other hand, when performing the task in the during-task phase, Ellis’ suggestion of
taking students to work under time pressure, will be taken into account, to encourage fluency.
Finally, in the post-task phase a form-focused activity will be taken into account as
Izadparah (2010) and Ellis (2003) propose. Thus, the forms that students use incorrectly while
performing the task will be the center of attention. Additionally, reflection on the way students did
the task will be encouraged.
U-shaped learning
According with Ellis (2003), when learners acquire a L2, they do it moving into three
different transitional stages. In the first one the students learn a L2 based on the structures and
grammar of their L1, in the second stage the students leave their previous knowledge in order to
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acquire the new one. At this stage, it is very common that the students make errors, and in the
third stage the students retake their previous knowledge in order to arrange the new one. This
process is shown by Kellerman (1986):

Stage 1
Initial target

Stage 3
recovers production

Stage 2 dip in performance
Writing
Skill
Regarding the conception of skill Olshaysky (1977), states that “it is an acquired ability,
which has been automatized and operates largely subconsciously”, definition which has been
reinforced by Hopper (1948) who also considers it as an ability which is carried out in an
appropriate and easily way.
Writing skill
Writing is an essential skill that any user of a language needs to develop in a
communicative process, in this way it is important to promote its proper use especially in those
students who are learning a foreign language. Thus, bearing in mind the objective of this project
some definitions related to writing will be exposed below.
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According to Hampton (1989) writing is a process in which feelings, thoughts and ideas
are explored and discovered. A similar definition is given by Orwig (1998, p. 101) who points out
that “Writing is the productive skill in the written mode that involves not just a graphic
representation of speech, but the development and presentation of thoughts in a structured way”
Meanwhile, Smith (1987) indicates that writing is not just "a matter of putting a word
after another or translating successive ideas into words but rather of building a structure -the text,
from materials -the conventions, according to an incomplete and constantly changing plan -the
specification of intentions” (p.118).
On the other hand, Martin (as cited in Nunan, 1999) states that writing allows developing
critical thinking skills and promoting the exploration and contact with social reality. Besides,
writing is seen as “a complex, cognitive process that requires sustained intellectual effort over a
considerable period of time” White & Arndt (as cited in Nunan, 1999, p.273)
Writing Process
According to White and Arndt (as cited in Nunan, 1999) the writing process implies six
procedures, which are represented in the following figure:

Drafting
Structuring
Generating
ideas

Focusing

Reviewing
Evaluation

In addition, Kamehameha Schools (2007) propose some stages which many educators and
researchers should recognize:
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pre-writing
_________
- “Getting
ready to write”
- Decide on a
topic
-Brainstorm
-Organize
ideas

Drafting &
writing
_________

Sharing &
responding
_________

Revising &
editing
_________

Publishing
_________

- Write and
refine
paragraphs
- Focus on
communicatio
n of meaning

- Share work
to gain
feedback
- Peer editing
- Writing
workshops

- Revise
content
-Proofread for
writing
conventions
- Text
reorganization

- Celebrate
and showcase
finish products
- Build
confidence in
students as
writers

Halliday (as cited in Nunan, 1999) states that the purposes of written language are:


“For action -for example, public signs, product labels, television and radio guides, bills,
menus, telephone directories, ballot papers, computer manuals-



For information -for example, newspapers, current affairs magazines, advertisements,
political pamphlets-



For entertainment -for example, comic strips, fiction books, poetry and drama, newspaper
features, film subtitles-”
Hallyday (as cited in Nunan, 1999, p. 275)
Guidelines in foreign language writing

It is important to know that there are different theories that guide teachers when teaching
writing, and although some of those theories are based on a curriculum, Hyland (2003) exposes in
his book Second Language Writing, the following orientations to teach writing in a foreign
language:
-

Focus on language structures, in this orientation “writing is seen as a product constructed
from the writers command of grammatical and lexical knowledge” (Hyland, 2003, p.3) in
this sense writing can be considered as part of grammar. According to Hyland (2003) the
structural orientation is usually developed with controlled activities such as compositions
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where short texts are presented in order to fill in the gaps, complete sentences, transform
tenses and so on.
-

Focus on text functions; it makes reference to the purpose of writing based on paragraphs
and text organization with the aim of promoting the good use of language.

-

Focus on creative expression, this orientation appears when the writer expresses his or her
thoughts, feelings, beliefs or opinions spontaneously on a piece of paper, this can be
evidenced in a journal writing.

-

Focus on the writing process, conceives writing as a process with different stages.

-

Focus on the content, the content orientation emphasizes on the subject matter when
writing, and it is usually carried out through extensive and intensive reading.

-

Focus on genre, this orientation controls the rhetorical structure in a specific type of text,
then the writer chooses the genre and the text’s structure depending on the communicative
purpose that it has.

On the other hand, there is a diagram suggest by Raimes (1983) that shows what writers
have to deal with as they produce a piece of writing.
Producing a piece of writing
SYNTAX
Sentence structure,
Sentence boundaries,
GRAMMAR
rules for verbs,
agreement, articles,
pronouns, etc.

CONTENT
relevance, clarity
originality

Clear, fluent,
and effective
communication
of ideas

MECHANICS
handwriting,
Spelling,
Punctuation, etc.

THE WRITTER’S
getting ideas,
getting started,
writing drafts,
revising
AUDIENCE
the readers

ORGANIZATION
paragraphs,
topic and support,
cohesion and unity

WORD CHOICE
vocabulary,
idiom, tone

PURPOSE
the reason for
writing
(Taken from Techniques for teaching writing by Raimes, 1983, p.6)
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Grammar
Grammar is always important when learning a language because it gives the language
users structures which improve their ability to express in different situations, and as Crystal
(2004) assumes, “the more language learners are aware of how a language works, the more they
can monitor the meaning and effectiveness of the way it is used by themselves and by others”
(p.24).
Beverly (2007) provides good information about what he considers grammar, he suggests
that it is the sound, structure and meaning system of language” (p.1), according to him all
languages have grammar and each language has its own grammar, that is why some investigations
have shown the most common errors resulting from the interference presented by the native
language.
As part of linguistics, grammar has some components which according to contemporary
grammars are phonetics, phonology, morphology, syntax, semantics and pragmatics. By contrast
traditional grammars include only morphology and syntax. In this way “a linguistic level is an
essentially set of descriptive devices that are made available for the construction of grammars”
(Chomsky, 1957, p.11).
Taking into consideration that this research is connected to the grammatical errors which
are influenced by L1 language as well as L2 understanding, when English writing skills are tested,
and knowing that studies of cross-linguistic influence in foreign language writing at all the
linguistic levels have been conducted, the concepts of syntax, morphology and semantics will be
shown below, as those linguistic levels which orientate this project in early stages.
In relation to syntax, it is defined as “the study of the principles and processes by which
sentences are constructed in particular languages” (Chomsky, 1957, p.11); along with this, Crystal
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(as cited in Velasco & Marmol, 2009) considers that “Syntax is the interrelation between all the
elements of sentence structure and its rules to form sentences in sequences (p. 46).
Regarding semantics, it is “the technical term used to refer to the study of meaning”
(Palmer, 1981, p.1), concerning meanings, Burneo (as cited in Velasco & Marmol, 2009) states
that grammarians have identified two kinds of meaning: Word meaning, which means a literal
sense –denotative-, and speakers’ meaning, which makes references to the connotation that a
word has.
And, according to what Crystal (1992) states, morphology is the study of word structure
and its modifications, in other terms “morphology is the study of the internal structure of words”
(Katamba, 1993, p.13).
Finally, it is necessary to mention that grammar plays an important role in this project
since it is used in teaching as a tool which allows students to understand the language use,
recognizing structures, meaning and words that help to improve their writing skills in English
language.
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CHAPTER IV
Research design
Type of research
Regarding the purpose of the present study, which is geared to identify the main
grammatical errors when writing in English, and the implementation of Task-Based lessons to
overcome those problems, this research is mixed in approach due to the fact that from data
collection and the procedures carried out during the lessons, qualitative and quantitative data were
analyzed at the time that they provided strong evidence to establish the conclusion, as Ary,
Jacobs, Razavieh and Sorensen pointed out: “Mixed method combines quantitative and qualitative
research methods in different ways, with each approach adding to the understanding of the
phenomenon” (2009, p. 559)
In addition, it is action research in type of methodology since it provides the
opportunity to diagnose, apply and assess how well Task-Based Language Teaching lessons work
in order to improve their grammatical writing skills. Ferrance (2000, p.6) conceives action
research as a “reflective process that allows for inquiry and discussion of components of the
research,” meanwhile Elliot (as cited in Hopkins, 2008) defines it as “the study of a social
situation with a view to improving the quality of action within it” and (as cited in Hopkins, 2008)
adds that “it is trying out an idea in practice with a view to improving or changing something,
trying to have a real effect on the situation”.
In this paper Ferrance’s (2000) concept of action research is considered to the development
of the research. Thus, action research is conceived as a reflective process as Ferrance states, in
which researchers can discover problems or something that is not working in the best way in order
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to implement an action that could improve the situation, in a specific context, and in this case in
the school setting.
Setting
This study takes place at George Washington School, a school located in the north of
Bogota with more than 720 students, who come from middle social background and who live
around the zone. According to its mission, George Washington School has as aim to develop the
students’ affective, social, intellectual and spiritual skills reinforcing their comprehension and
communication, and to promote the students’ identity and culture.
This institution has an emphasis on bilingualism which was adopted since the first
semester of 2010. According to the curriculum, English as second language has an academic
assignment of about 60%, while Spanish, the mother tongue, covers the 40% of the curriculum,
that is the reason why subjects such as science and social studies are taught in English. Regarding
some variations between elementary and high school, it is important to mention that the main
difference relies on time intensity since elementary graders have a shorter academic schedule
which goes from 6:45am to 2:45pm, in comparison to high school. Another distinction between
both is the fact that elementary grades are led by a teacher who teaches most of the subjects, with
some exceptions,while high school grades have one teacher per subject.
All the stages are designed to the development in the classroom and it has been planned to
spend about six or more sessions in the implementation of Task-Based Language Teaching, each
session lasts an hour and forty five minutes. Additionally, the four tests were implemented at the
beginning and at the end of the process with the aim of answering the research question.
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Participants
This project took place at an elementary school, and it is oriented to fifth graders whose
ages range from 10 to 12 years old, being the whole class considered for the present study. In this
group, the population consisted of 14 girls and 16 boys, who come from middle socio-economic
levels that vary from 2 to 43.
The participants make part of the whole group from fifth grade, and we decided to work
with this group mainly because of three reasons, first of all, we needed to work with the oldest
group allowed by the institution; in addition, because we needed a group in which the writing skill
was as developed as possible, and finally because our practicum was carried out with them and
their needs, which were reflected in the amount of errors influenced by Spanish, as well as those
kinds of errors derived from students’ understanding of L2 semantic rule, seemed to fit the
interests of the research project, which are mainly focused on describing and characterizing the
impact that Task-Based Language Teaching might has on the correction on overgeneralization and
word order errors when the students write in English. Additionally, it has to be mentioned that
students’ interests towards learning English as L2 seemed to be influenced by the institution’s
requirements since as a bilingual school, it is compulsory to learn English.
Instruments and procedures for data collection
Before starting the data collection of this project and with the aim of giving account of its
ethical dimension, the pertinent permissions to work with fifth graders were requested to the
institution. In addition, three instruments were used in order to carry out this project: The first
3

In Colombia the socio-economic level of the population is determined by the social strata system which is divided
in 6 strata as follows:
Stratum 1: Lowest income; Stratum 2: Low-Middle class; Stratum 3: Middle class; Stratum 4: Upper middle class;
Stratum 5: Upper class and Stratum 6: High class.
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instrument was two tests: diagnostic and final; the second instrument was worksheets, which were
used during the Task-Based Lessons; and the third instrument, was the teacher’s reflective journal.
Regarding the tests, they were geared to measure writing skills were employed to collect
the data. Johnson and Christensen (2004) suggest that a test is one of the most common methods
in quantitative research in which different variables can be measured. Thus, researchers can create
their own test oriented to measure the variable or construct in which their research is focused.
In this study, two tests (see Appendix 1 and 2) were implemented for data collection over
different periods of time in order to diagnose the possible grammar errors in English writing. Both
of them had a seven task-structure but with different topics. Thus, the first one dealt with the
topics of animals and food combined with present simple, comparatives, and past simple in
grammar, and the second was about occupations, personal introduction, and daily routine mixed
with verb to be and present simple in grammar.
As it was indicated, each test presented seven activities that were exposed in the following
way:
 Firstly, on test one, participants had to write the animals’ name according to the pictures,
while on test two, they were asked to complete a long sentence with a word from the
vocabulary established on the test.
 In the second activity, participants were required to unscramble some sentences related to the
given topic of the test.
 In the third one, participants had to look at three different pictures with two words each one.
This activity consisted on writing a sentence under each picture using the given words.

64
IMPACT OF TBLT ON THE CORRECTION OF OVERGENERALIZATION AND WORD ORDER ERRORS

 In the fourth one, participants were asked to complete some sentences through putting the verb
in brackets in the correct form of the grammar topic of the test. The verbs were presented in
Spanish.
 In the fifth activity, participants had to translate a paragraph from Spanish to English.
 Finally in the last activity, participants were asked to write a short-paragraph answering some
question according to their personal information.
To do each test, there was a time limit of forty minutes, in which participants were not
allowed to use dictionary as well as talking with their classmates; however, they were provided
with the opportunity to ask any questions to clarify aspects related to the task themselves.
Besides the diagnostic tests, teacher’s reflective journal and worksheets were used to
collect data. The former was aimed to document the reactions of the teacher when implementing
each Task-Based lesson as it is defined by Dozier, Johnston and Rogers, (2006) and Partin (2009)
who mentioned the usefulness of the teacher’s reflective journal since it is to register what the
teacher does in some segments of the class, allowing them to be conscious about their teaching
practice, reflecting upon it and therefore making the corresponding improvements for future
lessons.
The worksheets were used in each Task-Based lessons as a way to reinforce students’
learning abilities about word order and overgeneralization errors. They made part of the lessons
and it is worth mentioning what some authors think about the meaning of worksheet, for instance,
Sharwood considers “a worksheet directs the activities of the pupils and leaves to the teacher the
role of supervisor” (1977 p.24), while Asquitch points out that worksheet is “a rote-learning
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teaching technique” (2007. p. 56), general definition which shows worksheets as those techniques
implemented in the classroom when the teaching and learning processes are carried out.
Likewise, some steps were carried out in order to collect the data. The table below presents
the stage, the activities which take part of it, its objective and the approximate datesin which they
were accomplished:

STAGE

1. DIAGNOSIS

2. PLANNING

ACTIVITY

OBJECTIVE

Written tests:
Focusing on language structure
-Topic: Occupations, Introduce
myself
(Verb TO BE- Present simple)
-Topic:
Animals
Past simple
Sentence construction
(Comparatives and superlatives)

To diagnose what
the
main
grammatical
errors are made
by students when
writing

DATES
9th March
2011
16TH March
2011

A. Analyze the diagnostic test to
23TH – 30TH
find out which the main
March
grammatical errors influenced by
Spanish were when writing.
To plan the Taskbased language
B. Plan the task-based language lessons
to
lessons geared to improve the overcome
the
most common errors influenced major errors made
by Spanish language.
by students.
30th March–
6TH April
First task-based language lesson:
Pre-task phase:
Task- cycle:
a. Information-gap activity.
b. Reasoning-gap activity.
c. Opinion-gap activity.
Post- task:
Learners report: orally and

27thApril
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written.
Second
task-based
language
lesson:
Pre-task phase:
Story telling: “Little red riding
3.IMPLEMENTATION hood”.
To implement the
Task-cycle:
task-based
a. Jigsaw-task
language lessons
b. Reasoning-gap activity.
c. Information-gap activity.
Post- task:
Learners report: orally and
written.
Third task-based language lesson:
Pre-task phase:
Use of flash cards
Task cycle:
a. Information-gap activity.
b. Reasoning-gap activity.
c. Information-gap activity
Post- task:
Learners report: orally and
written.
Fourth
lesson:
4. Assessment

task-based

4th May

11thMay

language
18th May

Written tests

To evaluate the
effectiveness of
the applied taskbased lessons

25th May

Instructional design
So far, it has been described how the process of research itself has been carried out. In this
chapter, the specific pedagogical action on the basis of Task-Based Language Teaching will be
presented. To do this, first a reference to Communicative Language Teaching (CLT) from which
TBLT is derived will be postulated, as well as the way TBLT lessons was divided along the time
of implementation, then the instructional objectives will be stated, and finally, the sequences or
moments followed per each task in the lessons will be exposed and described.
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Communicative language teaching (CLT) is an approach created by the linguist Dell
Hymes that emerged in the early 1970’s, whose main postulate is that communication must be the
objective of foreign language learning (Littlewood, 2007). Thus, language is considered not only
in terms of the form of the language, regarded as grammar formation and vocabulary, but around
the functions, which is what people can do by means of the acquired language, and which is what
allowed social interaction Hymes, (as cited in Danesi, 2003). This approach also supposes a
change in the conception of how teaching a language should be. Thereby, teachers have to teach
learners how to relate the learnt structures with communicative functions, so that they can interact
with others using the language.
Parting from the postulates of CTL, Task-Based can be seen as the development of the
core principles of CLT approach but related in it, the current theories about second language
acquisition (Richards & Rogers, 2001). Thus, this derived approach was the one that oriented the
development of the lessons geared to overcome fifth graders’ writing errors taken into account in
this study. In this way, 5 lessons and 4 tests (2 at the beginning and 1 at the end) were
implemented to determine how the change of approach (from a focus on grammar to
communicative tasks) might contribute to their correction. The first and last lessons were done to
practice and overcome overgeneralization errors, while the three other lessons were designed to
improve word order errors, it can be seen that word order lessons took one more class than the
overgeneralization lessons since students understood better how to correct those
overgeneralization errors. While working on the correction of word order errors was difficult due
to L1 influence.
In regards to the lessons, each one of them took 3 different moments based on the applied
approach. In the first one, called “Pre- task”, resources such as flashcards, posters, and interactive
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games supported with the use of questions were used to catch students’ attention, make them be
interested in the topic of the lesson, and at the same time impel them to use of the target language.
The second moment, which is named “During-task”, the task itself was carried out. Thus, students
developed worksheets in which a task related to a communicative situation was asked to be
performed. And in the last moment, known as "Post-task", reinforcement on the topics was given
through answering questions and giving feedback of students' performance.
Instructional objectives


To identify the main grammatical errors through writing samples.



To plan task-based language lessons in order to avoid word order and overgeneralization
of errors made by students.



To apply task-based language instruction to promote the proper use of written English.



To assess the effectiveness of the applied strategies through writing tasks.

Sequences
Per lesson, a task or at most three of them were carried out during a period of an hour and
forty five minutes. The sequences or moments and activities within each lesson are presented
below:
Lesson1
This first lesson was designed with the aim to facilitate fifth graders’ acquisition of information
and learning of expressions around the topic of daily routine from adapted sources and
imaginative uses of the target language such as classic tales, so that they would be able to use it in
the writing of their own daily routine. To do this, three tasks were carried out, but just one pretask was developed since all the tasks derived from the vocabulary and chunks of language
presented in it. Thus, during the pre-task moment the teacher asked her students to talk about their
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daily routine. Then, when they started sharing what they do every day, and they said sentences
such as “I go to school”, the teacher took out some flashcards to help students to enrich their
descriptions now that they had material to talk about. At the same time, the teacher wrote what
they said, so that they could notice their errors.
Once the activity had concluded, the teacher started the first task. Thus, she gave her
students a chart with some information about what people do in their daily routine at ages that
ranges between 8 and 15 years old. At the end of the chart there was a space to let students write
what they did in connection to the activities showed in the chart. Then, when they completed the
chart the teacher provided them with a worksheet (See appendix 3), with one task in which
students were asked to complete some sentences by using the vocabulary provided in the chart.
The sentences were accompanied by some pictures that illustrated what was described in the
sentences –this task is recognized as Information gap- activity or Media transfer Prabhu, (as cited
in Leaver & Willis, 2004); Maley, (as cited in Mishan, 2005); Richards, (as cited in Nunan, 2004).
At the end of the task the teacher asked students to share what they had written. If they made a
mistake, the teacher asked their classmates to say if it was right or wrong, and they gave the
answer.
In the second task –known as Inducing/ reasoning- gap activity Nunan, Prabhu, (as cited
in Leaver & Willis, 2004)-the teacher gave a letter (See appendix 4) to each one of her students.
Those letters described what a person who traveled abroad said about his/her daily routine being
there. From that letter, students had to complete some charts in which the usage of some verbs
was explained. Such verbs were overgeneralized by students. Thus, they had to fill in the charts
with examples from the letter through classifying which activities are used with do and which
ones with make, for instance. When it was time to provide feedback, the teacher asked students to
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volunteer to share their answers. After that, the teacher provided them with some samples in the
board and asked them which verb to use, for example between say and tell according to the
context, in order to check their comprehension.
In the last task –which is of the same type as the first- the teacher gave students a wellknown tale called “Goldilocks and three bears” (See appendix 5). In that tale, there were some
pictures that students had to replace by verbs connected to the vocabulary worked in the previous
tasks. When they finished, the teacher asked them to read the tale out so that the other classmates
had the opportunity to correct pronunciation, check their answers, and express if they believed
something was wrong, so that they could also express the why and what the correct answers was.
Lesson 2
The objective of the second lesson was that fifth graders acquired information of how
word order works in English around the topic of describing people’s physical appearance, from
adapted sources such as chats and imaginative uses of the target language such as well-known
tales, so that they could write their inferences of rules towards the right order between a noun and
an adjective oftheir L2. To do that, two tasks were developed but just one pre-task was designed
since both tasks worked the vocabulary and inductive structures provided by the first moment of
the lesson. In such pre-task the teacher showed to her students, two pictures of the characters of
one scene from the classic tale “little red riding hood”. She asked them what they remember from
that tale and then she retold the story and asked them to describe the appearance of the wolf –a
character- by asking yes/no questions. After that, the teacher provided her students with a scene
from that tale cut into 6 pieces to develop the first task. Such task consists of working in pairs so
that one student had half of the excerpts of the scene and the other student had the other ones –it is
a Jigsaw (See appendix 6) task or jigsaw reading Richards, (as cited in Nunan, 2004), and Grellet,
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(as cited in Nunan, 2004). Thus, the teacher asked them to unscramble the pieces of the scene and
then to unscramble some sentences that were in disorder within the scene. To check their answers,
the teacher asked them to read the tale aloud, so that most of her students had the opportunity to
say what one of the characters said. Equally, when a student made a mistake, the teacher asked her
students what was wrong there to correct it.
Once the feedback was provided, the teacher gave a piece of conversation from one chat
(See Appendix 7) to each one of her students. In that conversation one girl was telling her friend
that she knew a boy and she described him. From that conversation, students had to complete two
charts with structure of the negative and interrogative forms of the verb to be –this task is called
as Inducing/ reasoning- gap activity Nunan, Prabhu, (as cited in Leaver & Willis, 2004)-. To do
that the teacher asked her students to read the conversation and to write some examples from the
reading in two given charts of such structures. Once they did that, they had to fill in the gaps with
the correct order of the components of such structures. Additionally, they had to write other
examples from their own ideas. Besides, some other exercises of filling in the gaps were provided
to practice. At the end of the task, the teacher asked her students what they wrote, and if they
made a mistake, she took an example from the provided chat to lead them to think which the right
structure could be.
Lesson 3
With the third lesson we pretended that fifth graders were able to reinforce the information related
to word order in English around the topic of physical description of people –affirmations and
questions-, from adapted sources and imaginative uses of the target language such as classic tales,
but with the aim to implement it in the writing of the description of someone. As in the previous
lesson two tasks were implemented but only one pre-task was required. Thus in the first moment
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of the lesson the teacher showed her students one character from the soup opera “El man es
Germán” and asked them to describe the character’s appearance. At the same time that they
described the character, she took notes on the board to left a reference of vocabulary and word
order structures of which they could take advantage to do their own descriptions in the subsequent
task. Once this activity had ended students worked in pairs.Each pair received a game called
“Guess who?” with its instructions. That game was formed by a board with 10 characters from the
soap opera “El man es Germán”. Each student had the same board and had to choose one
character without letting his/her opponent know what his/her chose card was. The objective of this
game was to ask Yes/No questions in order to eliminate candidates and guess the card the
opponent had selected. Before starting the game, the teacher asked students to write the
description of the selected character, and during the game they had to write at least 5 questions
(See appendix 8) that had been asked by their partners –This task can be recognized as
Information gap- activity/ Media transfer/Questions and answer Prabhu, (as cited in Leaver &
Willis, 2004); Maley, (as cited in Mishan, 2005); Richards, (as cited in Nunan, 2004)-. Thus, as
students cannot let their opponents the character and his/her description, the teacher monitored sit
by sit what they wrote individually. In addition, they raised their hands to ask the teacher how to
say something in English that they did not know. Then in the second task, the teacher gave her
students a scene from the classic tale “Snow White and Seven Dwarfs” (See appendix 9). From
that scene, students had to unscramble some sentences. When they did that, they had to infer the
correct order of a Wh-question with verb to be, as well as the right order between an adjective and
a noun. In this way, students had to fill in the gaps with the correct order of the components of
such structures –This task is known as Information gap- activity/ Media transfer/Questions and
answer Prabhu, (as cited in Leaver & Willis), Maley, (as cited in Mishan); Richards, (as cited in
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Nunan, 2004). Additionally, they were presented a situation in which they talked to a friend about
a person that had caught his/her attention; thus, they wantedto know more about that person, they
had to write Wh-question and affirmative or negative sentences related to the physical appearance
of that person.
At the end of the task, the teacher asked her students to read aloud the tale so that everybody
could listen to their classmates’ answers and help them in case there were mistakes. And in
addition, the teacher asked some students to person who caught their attention.
Lesson 4
The intention of this lesson was firstly, to lead students to make physical description of people in
specific situations such as the description of a murderer, through adapted sources such as a
questionnaire used by the police to draw a composite sketch, and secondly to lead students to use
the most common questions when meeting someone for the first time, through the use of chats. To
do that, two tasks were needed. Before starting the first one,the teacher started by modeling the
task her students would perform in the next phase, so that they could have a better understanding
of how they could carry it out. Such task consisted of an imaginary situation in which the teacher
was the witness of a murder and she saw who the killer was. Thus she had to answer some
questions, in a police station, related to the description of the appearance of the criminal in order
to discover which of the two suspicious men that the policeman had was the guilty. In this way,
the teacher stuck with adhesive tape two posters with the pictures of the suspicious men on the
board, so that her students could discover with her who the guilty was according to the Yes/no
questions of his physical appearance. Once they saw what they had to do, they organized
themselves to work in pairs. Per pair, the teacher gave a picture of a criminal (See appendix 10),
and a sheet that had three pictures of suspicious men, and some questions geared to discover who
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the guilty was. Thus, the student who received the picture was asked to play the role of a witness,
while the student who had the sheet with the questions and the pictures of the suspicious men, was
asked to play the role of a policeman and had to ask the written questions so that the witness could
identify through the answers, who the murderer of the crime was. Both students in each pair had
the questions so that they could practice writing through the answers to those questions –This task
is recognized as Information gap- activity, media transfer or questions and answers Prabhu, (as
cited in Leaver and Willis,), Maley, (as cited in Mishan, 2005); Richards, (as cited in Nunan,
2004).At the end of the activity, the teacher asked her students who the guilty was, and as
everybody had the same, they reported it.
Then to introduce the second task, the teacher gave them a sheet in which there were four
charts (See Appendix 11) and per each one there was a question to get to know someone such as:
What’s your name? Who do you live with? And how old are you? Thus, the teacher asked her
students to imagine that they were new in the school and that they had to know each other, each of
them would have to make those questions to other 4 students. That activity was performed in
pairs. When it was time to carry out the task
During task:
Inducing/ reasoning- gap activity Nunan, Prabhu, (as cited in Leaver & Willis, 2004)
In this task, students were given a worksheet in which there was a conversation from a chat
of facebook (See Appendix 12) in which one well known character of a soup opera called “El man
es German” gets to know a friend of another character from the same soup opera, named Chiquita
brava.
Then they had to answer some questions related to that conversation and at the end, they
had some charts in which they had to infer the rules of what the correct order was to those kind of
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questions used to introduce each other –This is an Inducing/ reasoning- gap activity Nunan,
Prabhu, (as cited in Leaver & Willis)-.Finally, they were presented some answers of the same
topic in which they were asked to write a question.As in the other tasks in which inference was
demanded, the teacher asked her students what they had written, then she wrote it on the board,
and if there was a mistake, she took an example from the provided chat to lead them to think what
the correct order of the structure was in English.
Lesson 5
From this lesson we expected that fifth graders could reinforce and take advantage of learnt
vocabulary and expressions of the topic of daily routine, through the use of imaginary uses of the
target language such as fairy tales, and imaginary case of a murder, to lead them to write a
hypothesis of in the case of the murder. To do that two tasks were implemented but only one pretask was needed since both tasks has their bases on the vocabulary of the first moment of the
class. Thus, the teacher started showing her students a house in which a murder has taken place.
Then she showed them some flash cards of each part of the house to show them how the victim
left the house some hours before the crime. At the same time that she showed them these
flashcards she asked them to say some sentences of what the victim did, using the vocabulary of
daily routine they practiced in the first lesson.
Then she explained a game. This consisted of giving to the first person of each line a paper
with five lines to write sentences. In this game the teacher showed a flashcard and the first person
had to write a short sentence linked to the vocabulary of daily routine. Once that person had
written the sentence, s/he had to turn around and passed the paper to the classmate behind, until
the last in the line got the paper and copy the sentence in newsprint that was stuck at the end of the
line. The first person who copied the sentence with the correct spelling and grammar received a
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point to the line. Then, the person who was in the first position had to go to the back and the
second person had to go to the front of the line (kind of head and tail) so that everyone had the
opportunity to participate. Once this game finished, the teacher gave students the picture that
depicts the house of a murder. From that house students were asked to discuss in partners what the
murderer did before the crime. To do that they had to follow the footprints found in each room of
the house. Then they had to write down the result of their discussion using the vocabulary worked
in the class. They had to fill a format that had the space not only to write the result of the
discussion, but also some trails that conducted them to that conclusion –This tasks is called as
Personalizing/ Opinion exchange task/ Opinion gap activity/ Sharing personal experiences Nunan;
Richards, (as cited in Nunan, 2004; Prabhu, 1987), Willis, (as cited in Leaver & Willis 2004)-.At
the end of the task, the teacher asked her students which were their hypothesis and she wrote them
on the board.
In the second task, the teacher gave students a well- known tale called “Cinderella” (See
appendix 14). In this tale, there were some pictures that students had to replace by verbs
connected to the vocabulary worked in the previous tasks –This is task is known as Information
gap- activity/ Media transfer Prabhu, (as cited in Leaver & Willis, 2004); Maley, (as cited in
Mishan, 2005); Richards, (as cited in Nunan, 2004). Likewise and as in the other tasks in which a
tale was involved, the teacher asked her students to read it aloud, so that everybody could check
their answers and at the same time they could correct their classmates if necessary.
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CHAPTER V
Data analysis
The analysis that will be displayed along the following pages will be based on the a priori
approach which according to Freeman (1998) is developed in the basis of pre-established
categories through which the triangulation of the data can be drawn. For this research project the
pre-established categories, resulted from a diagnostic test carried out by fifth graders at George
Washington School, at the beginning of the inquiry. In this way, parting from those preestablished categories the analysis was developed and supported by the collected data. In the same
way, with the aim of protecting students’ identities, they will be named with numbers from 1 to
30.
The results of such diagnostic test, evidenced how fifth graders made different kind of
errors transferred from Spanish, in all the grammatical levels, which encompass the lexical,
semantic, syntactic and morphological one, as well as an error derived from the L2 learners
understanding of the target language. Thus, the range of errors in calques was 9% and 23% in
overgeneralization (the only error emerged from learners’ understanding of the L2 semantic rule,
in the diagnostic test) which are errors that belong to the semantic level. On the other hand, word
order and null subject had 16% and 8% accordingly, in the syntactic level. In the lexical level
false cognates and coinages, students made 10% in each one of them and borrowing had 12%.
Finally, in the morphological level agreement transfer had a range of 5% of errors.
Such results indicate that the majority of errors influenced by Spanish when writing in
English were presented in word order, and overgeneralization resulted from the expansion of the
L2 semantic rule, which became the two categories that guide this research.
Likewise, while developing the diagnostic test from which these data were collected,
students seemed to be confused in relation to the two categories established in the research. In
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fact, “they were making lots of questions about which word to use in a specific sentence”
(Teacher’s log No.1) and when checking students’ performance, the teacher could notice that
“they translate some sentences literally as they are said in Spanish” (Teacher’s log No.1).
Those two facts evidence what Hyland (2003) mentions about the aspects a writer have to
deal with when writing a text, in which word choice and syntax as well as other aspects such as
grammar and mechanics features are highlighted.

Errors from the diagnostic test
1. False cognates
7%

5%

2. Coinages

10%

3. Borrowing

10%

16%

4. Misspelling
12%
8%
23%

9%

5. Calques
6. Overgeneralization
7. Word order
8. Null subject
9. Agreement transference

As stated earlier, this analysis is based on the most common errors evidenced of that
diagnostic test –word order and overgeneralization— and how they were dealt with along three
months in which task-based lessons took place as well as the results that the final test showed.
Errors in overgeneralization
As it was previously mentioned in the instructional design chapter, only two lessons --1
and 5-- were geared to try to overcome overgeneralization errors, through the implementation of
sources such as adapted fairy tales, chats and games aimed to improve fifth graders’ writing and
avoiding overgeneralization errors.
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The reason why overgeneralization took just two lessons is that although it was the most
representative errors in the diagnostic test, it was easier to fifth graders its understanding through
the topics that guided the lessons, as it was seen in the first lesson.
The most common errors caused by overgeneralization are detailed next, they give an
account of the errors made in terms of semantics, and they are extracted from the first test, from
which, overgeneralization appeared to be the biggest problem to overcome.
ERROR
“The boy is make his homework”
“I do a cake”
“My mother make the housework.”
“Do the bed”
“Look the T.V.”
“See the T.V.”

STUDENT
3, 4, 5, 7, 8, 10 and 23
8, 12, 17 and 30
6 and 17
1
8 and 10
15, 6 and 29

The examples above, in first place suggest that overgeneralization might be the result of an
expansion of the meaning of a verb or word to all contexts as occurred in Ramón’s study (2009) in
which she refers that her participants made errors when choosing between to make and to do,
probably due to the expansion of the semantic rule in all contexts where they wanted to mean
realizing things; and secondly those errors might be the manifestation of overgeneralization taking
into account that fifth graders already recognized the existence of each pair of verbs as it can be
seen in the samples of students 8 and 17 who knew the verbs to make and to do, but failed when
differentiating the cases of their right usage, because their incomplete learning of the L2 as Ellis
points out (as cited in Saville-troike, 2006) or, the familiarity with the L2 that they need to avoid
those kinds of errors (Brown, 2007). Thus, fifth graders errors might be resulted from the
overgeneralized meaning of the underlined verbs in the table due to the lack of understanding of
the usage of those verbs. Despite the fact that during the first lesson, instruction about the uses of
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those verbs was provided, fifth graders sometimes made overgeneralization errors. However, the
following description with samples from students’ works during the lessons indicates that the
amount of errors decreased progressively in such a way that the final test showed a reduction of
number of errors --45 in total--.
In fact, following the overall process, and as it is referred in the teacher’s reflective logs,
task-based in its three phases contributed to overcome problems in writing derived from
overgeneralization, through the incentive, and motivation from the tasks and topics worked during
the two lessons “When checking the performance of the final test, I noticed how common errors
such as make the homework or look the T.V. were almost removed from all their writings”
(teacher’s reflective log 6).
Thus, each phase was useful to activate knowledge and interest in students in different
ways, for instance in the pre-task phase, previous knowledge was explored through activities that
allowed the teacher to realize which miss-conceptions students had around the choice of a word in
a specific context, in order to center her attention on them. Thus, during the first lesson, for
example, when fifth graders were asked to talk about their daily routines, it resulted in “a big
motivation for them, they were happy, they raised their hand in order to say what they thought”
(teacher’s reflective log 1), but at the same time such participation helped the teacher to identify
what the errors were when choosing a specific word “while she listened to them, she wrote the
difficult sentences with the correct verb on the board, in this way, students had a reference of how
it could be done” (Teacher’s reflective log 1)
Such misconceptions were also illustrated in the following samples, --taken from the
lesson 1--, in which students were asked to read what children of different ages do in their daily
lives and then they had to write what they did everyday:
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Figure 1.This figure illustrates a sample taking from student 1. Lesson 1. Task 1.

Figure 2.This figure illustrates a sample taking from student 7. Lesson 1. Task 1.

Figure 3.This figure illustrates a sample taking from student 2. Lesson 1. Task 1.
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Figure 4.This figure illustrates a sample taking from student 3. Lesson 1. Task 1.
As shown above, Students 1 and 7 (see figure 1and 2) overgeneralized the use of the verb
to do in all the contexts that referred to realize things, while Students 2 and 3(see figure 3 and 4)
overgeneralized the use of the verb to make. This evidences how students were familiarized with
each pair of verbs, but as they did not have enough bases of their uses (Overton & Lerner, 2010),
some students tended to overgeneralize the verb to do and some others, the verb to make.
This also can be seen as Ellis (2003) states when referring to interlanguage, as a strategy
students use to simplify their learning task, in this way students who were not sure about which
verb to choose, preferred to select one and apply it to all contexts, that goes beyond the normal
domain (Gonzales, 2008). However, it also could have been the result of a teacher’s strategy
recognized as the teaching of the pedagogical norm, to let them know some words in English so
that they internalize their meanings, as Valdman (as cited in Magnan & Walz, 2002) indicates, but
without expecting learners to overgeneralize them. This phenomenon of overgeneralization also
happened in Ramón’s study (2009); in this study problems at choosing the right verb were found
when students translated an English text originally given in Spanish, thus they wrote sentences
like: “I make my homework, I see T.V. in the afternoon, I looked the sea this summer” (p.154).
Despite the fact that in those samples, the exercise demanded students to translate a text from their
L1 to L2, Ramon (2009) clarifies that they might be resulted from overgeneralization (see
theoretical Framework).
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Additionally, the students’ interests were linked to the topics that guided the lessons. In the
lesson 5, for instance, the topic had to do with the house of a murder, and the pre-task activity
demanded students to imagine what had happened there, helped by some flash cards, which made
them felt interested in knowing the story of the crime: “students expressed interesting and
different hypothesis about the same picture, they were wondering which the right hypothesis was”
(teacher’s reflective log 5).
The extract above taken from the teacher reflective log No.5, shows what Martin (as cited
in Nunan, 1999) states in relation to writing in terms of the development of critical thinking skills.
Thus, when trying to figure out what had happened in the house of the murder students came up
with different hypothesis which come from the analysis they had to do to the footprints drawn in
the house.
On the other hand, in some tasks of the during- task phase, such motivation and interest
were fed when in the worksheets they were asked to write about their daily lives, as happened in
the lesson 1. Actually, “they were willing to express what they do”; (teacher’s log 1).
Furthermore, it is worth highlighting that students presented initiative to read aloud when they
first heard their teacher’s reading: “For this activity and before the explanation, students had to
deduce the rules, so I decided to start reading the letter, after that, I started reading and suddenly a
student raised the hand and asked me if she could read it. Later, the other students became
interested in reading aloud and starting doing the same that their partner” (teacher’s reflective log
1).
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Figure 5.This figure illustrates a sample taking from student 28. Lesson 1.Task 3.

The sample of the letter that is shown above was taken from student 28 (see figure 5), who
underlined the verbs that caused him difficulty when they had to choose one of them in certain
contexts. This also encouraged them to participate by reading, helped them to infer in what
contexts they should use to make, to do, to watch, to see, to speak, to talk, to listen and to hear. So
in the task that followed the letter, they took examples from it to complete some charts in which
their uses were explained, as it is shown below (see figure 6).
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Figure 6.This figure illustrates a practice exercise taking from student 28. Lesson 1. Task 3.

This fact of reading the letter aloud, led them to participate actively when sharing the
answers in the post-task phase, in which feedback was provided before finishing the lesson: “as
well as in the other stories, they were willing to read this one--Cinderella-- aloud” (Teacher’s
reflective log 5)
In relation to the correction of errors linked to overgeneralization, it can be seen how
during the development of one of the tasks of the lesson 5, in which students had to fill in the gaps
with the accurate verb according to some pictures of the classic tale Cinderella, students were able
to overcome the made errors of the lesson 1 as well as the ones made in the diagnostic test. Such
fact can be related to the term interlanguage continuum explained by Ellis (2003), who points out
that the understanding learners have of the L2 grammar, changes as their knowledge in L2
increase, being closer each time to the target language.

Figure 7.This figure illustrates a sample taking from student 1. Lesson 5.Task 2.

Equally, in the final test it can be seen a big progress in students’ writing samples, in
which overgeneralization in verbs such as to do, to make, to watch, to look, and others were
overcame. Thus, in students1, 4 and 10’s final tests (see figures 8, 9 and 10), it was observed how
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they improved the overgeneralization in the verbs such as to do and to make, in such a way that
they wrote make the bed instead of do the bed or do the homework instead make the homework.
Additionally, it can be observed how Student 10 (see figure 10) overcame the errors that
s/he made in the diagnostic test when they wrote, for instance: I look a film instead of I watch a
film. The following statements were taken from the mentioned students, they showed two of the
points from the final test in which firstly according to some images they had to complete
sentences using the correct verbs –students 4 and 10 (see figures 9 and 10), and after that they had
to write a letter to one of their friends talking about the new routine they have in a foreign country
–students 1—(see figures 8, 9 and 10).
The mentioned task of writing a letter established for the final test mirrors what Orwig
(1998) states in relation to the definition of writing as one of the productive skills; he points out
that writing involves the “development and presentation of thoughts in a structured way” (p.101).
Hence, when fifth graders were writing their letters, it can be seen that most of them included a
greeting at the beginning of it, then they contextualized somehow the situation; after that, they
developed the core activity of the task that demanded them to tell the addressee how their daily
routine was living in other country, and finally they said goodbye. Additionally, fifth graders had
to consider the audience –a friend- and the purpose, which are other aspects highlighted by
Raimes (1983) when writing:

Figure 8.This figure illustrates a sample from the final test. Student 1.
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Figure 9.This figure illustrates a sample taking from the final test. Student 4.

Figure 10.This figure illustrates a sample taking from final test. Student 10.

Consequently to what has been described, there was a decrease of 71% in the number of
errors comparing the results between the diagnostic test and the ones of the final test. Hence, the
total of errors in overgeneralization from the diagnostic test was 155 while the total of errors from
the final test was 45, which evidenced how successful task-based lessons might be in the
correction of errors in overgeneralization. Likewise, bearing in mind that those lessons were given
in a communicative dynamic, their learning was facilitated since, as it was noticed in our
pedagogical observations, in the grammatical lessons students were used to write sentences out of
context that made them think of the correct form of a verb but not in the right verb according to
the circumstance, which was what our research project tried to motivate on them. In this way it
was easier for them to learn the expression I watch TV regarding the topic of daily routine rather
than the topic of writing sentences in simple present.
Similarly, not only the context but also the type of task might contribute to become
students aware of the right use of each pair of verbs in English due to the fact that as they have an
incomplete learning of the L2 (Saville-troike, 2006) and they were not too familiarized (Brown,
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2007) with the use of those verbs, it generated confusion on fifth graders and led them to expand
the use of the verb to a wider semantic field than the allowed. Thus, for example to implement
tasks such as writing a letter talking about the routine in another country, presents a real-life
situation, which is one of the main characteristics of Task-Based, as Feez (as cited in Richards &
Rodgers, 2001) points out.
In the same line of thought, tasks in which students must replace an image by a word as it
is given in Media transfer task set out by Maley (as cited in Mishan, 2005), or where they have to
infer the rule, or perceive the patterns from a given context, as it is suggested by Prabhu (as cited
in Leaver & Willis, 2004), contributed to facilitate them the inference of grammar rules involved
in the subject worked, which is presented as one of the characteristics of Task-Based as well.

Errors in word order
As it is referred in the instructional design chapter, in order to work on the correction of
word order errors, three lessons –2, 3 and 4—were implemented, in such a way that students
acquired tools to avoid their word order errors when writing. To achieve that aim, well known
fairy tales and different games were used during the three lessons, which allowed students to learn
in an interesting and different way.
The reason why word order took three lessons over the five geared to overcome the two
errors of interest in this project is because although the resulting percentage from the diagnostic
test was lower in comparison to overgeneralization, it was evidenced that students had problems
to understand the order of an adjective in relation to the noun, as well as the writing of negative
sentences and the structuring of questions related to personal details. Therefore, this project
attempted to work on that, in fact, “when I asked students some questions about The Little red
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riding Hood, they remembered expressions such as: -it has a very big nose, or -a very big mouth, I
noticed they understood that the adjective should be placed before the noun, but after a while they
forgot it and made the same mistake writing sentences like -grandma has a very nose big. That is
why it was necessary to spend more time practicing it. (Teacher’s reflective log Nº 2)
The examples below --extracted from the test 1-- indicate how word order took place in
negative sentences and questions using the verb to be, asking questions about personal details as
well as sentences in which there is a noun and an adjective.

ERROR
“Mary not is more beautiful than.”
“Colombia is bigger than Brazil?”
“Arnold not is the boy tallest in the
classroom.”
“With who do you live?”
“Do you live with who?”
“Fruits delicious.”
“Person responsibility.”
“He has a necklace red.”
“My dogs brown.”
“Eyes green”
“From where is the policeman?”
“The policeman is from where?”
“She not is in a school”

STUDENT
19
3, 4, 7, 8, 9, 17, 19, 21 and 27
1
12 and 29
10
27
3, 4, 5, 10, 11, 12, 23, 29 and 30
18
3, 4, 8, 10, 12 and 29
8, 6, 10 and 18
12
3 and 8
11 and 22

In agreement with the examples, it can be said that fifth graders made use of Spanish
syntactical structures, in such a way that instead of writing where is the policeman from? They
consider others types of grammatical orders accepted in Spanish and they translated them based
on them as it is observed in Student 12 sample –“From where is the policeman?”- , Students 3 and
8 --“The policeman is from where?” there, the flexibility referred by Gilli (as cited in Whitley,
2002) is evidenced regarding the ways in which Spanish language can break off different types of

90
IMPACT OF TBLT ON THE CORRECTION OF OVERGENERALIZATION AND WORD ORDER ERRORS

grammatical or not grammatical orders that are not accepted by the English’s grammatical
rigidity.
Similarly sentences students 8, 10, 6, 18 or 3, 4, 8, 10, 12, 29 like eyes green and my dogs
brown, confirm the existence of a syntactic parameter in Spanish in relation to the order of
adjective and noun, which is not allowed in Spanish (Zagona, 2002) but besides they illustrate the
first stage of the u-shaped learning explained by Ellis (2003) in which learners produce in their L2
based on their previous knowledge.
However, though unlike errors in overgeneralization, the amount of errors in word order
decreased in a lower proportion, this progress was observed as it is seen in the following
description from students’ work based on the Task-Based lessons.
In fact, throughout the development of lessons and the three incorporated phases it can be
seen how they were making progress despite the difficulty it was for them to understand these
structures in English “When they were developing that guide where they had to infer the rule
regarding the order of the noun in relation to the adjective, Student 15 told me: -ah ¿cómo así?
Entonces en Inglés siempre va primero el adjetivo, verdad?” (Teacher’s reflective log No. 2). For
instance, the Pre-task Activities contributed to this progress, on the coupling of their interest and
motivation, which were pushed by the type of activities that enhanced their competence sense.
For example, in the pre-task activity of the second task of the lesson 4, students were
moved by the desire to be winners in a competition developed by pairs. This competition was to
imagine that all of them were new in the class. Each pair of students had to ask four of their
classmates for information such as name, nationality, age and people who they lived with using
questions like: Where are you from? Or who do you live with? Which are included in a sheet of
paper they had to complete with data from their classmates. However, this activity contributed not
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only to catch their attention and interest but also to learn specific structures inductively: “Through
this game they got acquainted with what the correct form of simple questions was, in which they
were wrong when they were just starting as it was evidenced in the diagnostic test”.
Such inductive learning is illustrated in the following samples taken from the worksheets
developed during the competence as well as the designed worksheets used to carry out the task,
whose topic was ‘Meeting people’, and in which students were asked to write questions which
should be adjusted to certain responses related to personal information.

Figure 11.This figure illustrates a sample taking from student 1. Lesson 4.Task 2.

Figure 12.This figure illustrates a sample of a worksheet taken from student 1. Lesson 4.Task 2.
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Figure 13.This figure illustrates a sample taken from student 2. Lesson 4.Task 2.

Figure 14.This figure illustrates a sample of a worksheet taken from student 2. Lesson 4.Task 2.

In these students -- 1 and 2 (see figure 11 and 13), it can be seen how this pre-task
worksheet in which they had the gaps to fill in with their partners’ information, they had to make
questions which served them as model to complete those gaps which in the worksheet of the task
required a question in accordance to the given answer.
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Apart from that, the topics presented during the lessons were eye-catching and interesting
for students, since fairy tales were familiar to them and finding a murdered in an alleged crime
scene was very exciting for them.
Thus, in the pre-task phase of the first task in Lesson 4, which topic was to discover who
the murderer was, for instance, such motivation was fed by students’ wish to do what the teacher
was modeling. In this task the teacher with another colleague showed students how an interview
between a witness of a murder and a police is carried out. The questions were related to the
physical description of the murderer, which were supported by big posters with images of the two
suspects that were stuck in the police station: “they got interested in doing the activity as they
could see the pictures that illustrated the example. Indeed, as soon as the demonstration of how to
do it, had finished, students seemed eager to receive their worksheets and know the roles they
would play in each group” (teacher’s reflective log 4).
Additionally, they were interested in the fairy tales of their childhood in English, "when I
asked them if they knew the story of Little Red Riding Hood and I showed them an image related
to this story immediately they answered yes, and with their words they tried to summarized what
had happened "(Teacher's reflective log 2)“In the second task of this lesson, we were working on
Snow White and seven dwarfs fairy tale, thus as I had already done in the previous tales, I showed
them a picture and they could identify the tale. After that Student 3 told me: ‘No sabía que así era
el nombre de ese cuento en inglés’” (Teacher’s reflective log 3).
Regarding the during task-phase, it should be highlighted that the way in which tasks were
developed --two through games, and one by a sort of role-play--, was very attractive for the
students but occasionally difficulties arose for the development: "To know that I had brought them
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boards to play the game Guess who, encouraged them to learn the way it should work. However,
more than an explanation was required so that they could understand” (Teacher’s reflective log 3).
Giving grammar instruction inductively through real-world texts such as well-known fairy
tales, which most of them knew in Spanish, or chats that make part of students daily lives –
“Before giving them the worksheet I asked them who of them made part of facebook, and all of
them raised their hands"(Teacher’s log No.4)”--, had a positive impact on the development of the
tasks, as it can be seen in the following extracts taken from the second task in lesson 3 (see figure
15), in which students had to organize some sentences from the fairy tale Snow White and seven
dwarfs.

Figure 15.This figure illustrates a sample taking from student 10 and 11. Lesson 3.Task 1.

In the samples above, it is shown how students received a model sentence which helped
them to understand the structure -order, of some sentences from the task.
Similarly, the next extracts taken from the first task in lesson 4 (see figure 16 and 17) show
how the chat used to model structures of questions, gave students bases to make questions related
to personal details, from which they had to deduce grammar through the organization of the parts
of speech, given in some boxes as it is exposed below.
In addition, those kinds of exercises that are in touch with real-life can be linked with
Martin’s ideas (as cited in Nunan, 1999) of writing as the skill that allows contact with social
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reality. Thus, through the model of chat students receive from the sample below, students could be
in contact with how an English chat might be and which kind of questions they could use when
getting to know someone:

Figure 16.This figure illustrates a sample taking from student 12. Lesson 4.Task 2.

Figure 17.This figure illustrates a sample taking from student 12. Lesson 4.Task 2.

Thus, the samples illustrate how in the first part the students were given the model for
asking questions related to personal details, through the German’s chat, who is the main character
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of the soup opera El man es German, and then taking those examples that were highlighted, write
them in the charts, after that students had to organize the structure of each question taking into
account the parts of the speech or prompts given in the dotted text box. In this way, it is observed
how Task-based as an approach derived from the Communicative language teaching focused its
teaching on grammar inductively rather than deducing rules explicitly, that is why the student is
the one who infers the grammatical rules form the presented topics making the teacher assume the
role of resource and facilitator to clarify grammatical doubts; this being a key element in
communicative Language Teaching Breen and Candlin, (as cited in Nunan, 2004)
Likewise, the input received by the students at the beginning of the previous task, either
verbal or nonverbal, as it is explained by Nunan (2004), is the starting point from which students
can build their own inferences around the grammar, the student has the active role in their own
learning, and the communication is the predominant goal, but sometimes the error is repeated.
At this point, it is relevant to mention that students’ failures in writing production at the
beginning of the process, were evidenced during the development of some production activities as
it is seen in the following extracts from the worksheet of the lesson 4 (see figures 18, 19 and 20),
in which before playing Guess who with the character from the Soup Opera El man es Germán,
students had to write the description of the character they chose as well as the questions to their
opponents, fact that supports the number of lessons used to the aim at overcoming the failures in
word order.
Furthermore, this writing task allowed the exploration of fifth graders’ thoughts, or
opinions towards a same phenomenon, from which Hampton (1989) and Hyland’s (2003)
definition of writing as a skill that allow writers express their thoughts, feelings opinions, takes an

97
IMPACT OF TBLT ON THE CORRECTION OF OVERGENERALIZATION AND WORD ORDER ERRORS

important place. In this specific activity, it could be seen how fifth graders describe the same
person in different ways or considering different aspects from the character they chose.

Figure 18.This figure illustrates a sample taking from student 14. Lesson 4.Task 1.

Figure 19.This figure illustrates a sample taking from student 24. Lesson 4.Task 1.. There the red
line marks a wrong answer while the blue highlights the right one.

Figure 20.This figure illustrates a sample taking from student 27. Lesson 4.Task 1.

The samples above illustrate not only the problems students had in the order of some
structures such as the noun in relation to the adjective as it is seen in Students 15 and the order of
questions using the verb to be as it is displayed in Student 24’s sample (see figure 19), but also
how they were not permanent errors since sometimes they wrote it right but some others wrong as
it is seen in the sample from student 24. This fact can suggest that fifth graders were internalizing
the correct order of the structures worked, which can be explained in the second stage of the U-
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shaped theory described by Ellis (2003) as the phase where students starts leaving their previous
knowledge in order to acquire the new knowledge, despite the fact that they sometimes made
mistakes, which support why not all the sentences are written in a correct way in student 24
sample (see figure 19).
Finally, regarding the post-task phase and as a result of the first lesson, learners shared
their ideas with their classmates expressing their answers aloud, participating in the correction of
another classmates’ work: “for the correction of this task, as in the previous activities of reading,
students wanted to read the text, that was one of the scenes of Snow White and seven dwarfs, and
as they were reading when somebody made a mistake they raised their hands to say that it was not
correct”(Teacher’s reflective log 3)
Despite the difficulties that fifth graders had in the comprehension of the activities related
to word order, the topics -- physical description-- of a murderer, of themselves in the chat-,
meeting people-- led them to overcome this kind of errors in a meaningful way; in fact when the
teacher collected the final test she noticed that presenting topics in the lessons was effective for
the students to put in practice what they had learnt in the final tasks (Teacher’s reflective log 6).
Actually, there was a decrease of 43% in comparison to the diagnostic test. Thus, in the diagnostic
test there were a total of 106 errors, meanwhile in the final test there were a decrease of 60 errors.
In the following samples taken from the final test, the students’ improvement can be
evidenced in the written description of people, showing the last stage of the U-shaped learning
Ellis (2003), in which the students retake and reorganize their previous knowledge in order to
rearrange the new one:
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Figure 21.This figure illustrates a sample taken from the final test. Student 1.

Figure 22.This figure illustrates a sample taken from the final test. Student 11.

Figure 23.This figure illustrates a sample taken from the final test. Student 22.

Figure 24.This figure illustrates a sample taken from the final test. Student 4.
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Figure 25.This figure illustrates a sample taken from the final test. Student 6.

Figure 26.This figure illustrates a sample taken from the final test. Student 29.

In the samples above, it can be noticed how students 1, 11 and 22 (see figures 21, 22 and
23), who had to translate a paragraph from Spanish to English, could overcame the errors made in
the diagnostic test in relation to the formulation of negative sentences using the verb to be, and
thus they wrote she is not instead of she not is.
Equally, from the samples of students 4, 6 and 29 (see figures 24, 25 and 26), in which
students were asked to describe themselves in a chat, an improvement in the order of the noun in
relation to the adjective can be seen. In this way, they did not write things like she is a woman
beautiful or I have hair short but she is a beautiful woman and I have short hair respectively.
In the analysis presented, Task-based lessons showed effectiveness in the correction the
most common errors of fifth graders’ writing skill, which were overgeneralization and word order,
corresponding to 71% and 43% of the reduction. It is important to take into account that even
though the number of lessons used to work on the correction of word order was higher, this type
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of error did not decrease as much as overgeneralization, because this grammatical aspect was
difficult for a minority of the students, who made the majority of errors over the total.
In this way, of the 60 errors in total in word order of the final test, Student 25 made 11
errors, Student 7 made 9 errors, Student 24 made 8, Student 27 made 6 errors, Student 13 made 5
errors, and Students 20 and 19 made 4 errors. While other students range from 0 to 3 errors, a total
of fourteen students did not have errors of this type, two students made one error and one student
made 3 errors. Here it can be demonstrated that between five students from a total of twentyseven, it achieved a total of 39 errors. Unlike this, overgeneralization margin of error varied
between 0 and 3 errors, with the only exception which was the Student 13 who made 5 errors,
while between the others, eight students did not make any error, eleven students made 1 error, five
students made 2 errors, and two students made 3 errors.
In terms of development of the classes, it can be concluded that Task-Based Teaching
contributed to impulse the interest of the students to learn and take an active role in the classes,
the explanation of grammar came from them, the teacher confirmed their deductions on the board
as a reference. From this perspective, the approach changed from grammar to communication
through the development of tasks, it was more emotional for them because it demanded their
participation in an active role, in the communicative act through the simulation of real situations
and in grammar instruction.
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CHAPTER VI
Conclusions
This research study showed that Task-Based Lessons were beneficial when dealing with the
correction of errors resulted from the interference of Spanish as L1 to English as the L2 and
overgeneralization in writing tasks. At this point, it is worth mentioning that the success of its
implementation might be due to its main characteristics, from which as it is a derived approach
from Communicative Language Teaching, it is distinguished by the application of tasks. Those
task-based characteristics have the tendency to break with the traditional way in which the
students were accustomed to learn, and thus improvements in the syntactic order and
overgeneralization in the semantic field, errors which this inquiry was focused on, identified in the
diagnostic test applied at the beginning of the process.
In this way, bearing in mind that fifth graders at George Washington School were used to
work on grammar structures in a deductive way, and consequently grammar instruction was given
to them explicitly, the communicative tasks carried out during the lessons resulted interesting for
them and evidenced effectiveness possibly due to their immersion and interaction in real life
situations that allowed them to think and use the accurate verb according to the provided context –
in the case of overgeneralization- as well as implementing the right order in some structures that
caused them difficulties –this referring to word order- but in a natural way, since the provided
contexts to both errors mirrored situations they could face if they had the opportunity to interact
with English speakers. In addition, the improvement in the correction of both errors -Overgeneralization and word order—might be linked to a development of awareness fifth graders
showed over those errors of interest, along the process. This was evidenced in the reflective log
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No. 2 in which the teacher reported how student 15 expressed what she understood about the order
in some sentences in which there are a noun and an adjective.

STUDENTS' PROGRESS

80%
60%
40%

Task-Based lessons

20%
0%
Overgeneralization
Word order

Task-Based lessons

Figure 27.This figure illustrates the percentage of effectiveness of Task-based lessons in the
reduction of overgeneralization and word order errors.

Firstly, regarding the Task-Based lessons aimed to overcome errors in overgeneralization,
it can be pointed out that students showed a fast understanding of the dynamic of this type of
errors, illustrated in the fact that it did not take more than two lessons to observe a meaningful
progress –71% in reduction of errors—(see figure 27). This fact can be ascribed to the application
of specific exercises during the lessons that helped fifth graders, first to acquire the ability of
encoding and decoding by means of tasks that demanded for them the transformation of a message
or information from one way to another different -written or visual-, as it was seen in the tasks in
which they had some images to be replaced by words; Secondly, to develop abilities of inference
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in tasks that required from them the production of new information according to an initial one,
and which additionally gave them an active role in their own learning since for example, the
formulation of rules based on the reading of texts came from them; Thirdly, to motivate them to
interact in tasks such as opinion exchange task, which implied to have a conversation with another
student to come to an agreement regarding a specific topic, no matter the errors since they might
be the most effective way of learning as this study showed, for instance like in the pre-task of the
first lesson, in which students told the teacher what their daily routines were, allowing her to
know where the errors were and how to deal with them. Hence, these kinds of exercises, which
contained many real life elements, might contribute to internalize the correct use of the verbs in a
natural way.
Moreover, it is relevant to point out that as the students were conditioned to work the
grammatical English structures explicitly, as it was noticed in the initial observations of our
practicum, the normal English lessons focused on the correct form of the verbs, but lack accuracy
regarding overgeneralization issues. Thus, the application of Task-Based lessons was effective in
relation to those problems since this approach is focused on inductive grammar, which means that
students are not very concerned about the form of the verb but rather in the use of the appropriate
verb according to the situation. All these facts might have led fifth graders to overcome this
semantic error in a significant way.
Leaving aside, although word order was not as easy to comprehend as much as
overgeneralization the Task-Based lessons contributed to overcome this syntactic error in most of
the students. In those lessons students developed different activities that implied, for instance, to
deduce the rule from a reading exercise, joining pieces to make a text sense (jigsaw), and to
transform pictures into words (known as media transfer). Thereby, tasks in which inducing the
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rule was implied, were useful to make students figure out the grammatical rules by themselves,
helped them to develop inferring abilities, and at the same time to have an active role in their
learning process, since the grammar explanation came from them. This can be evidenced in
samples of students12 and 15, in which one can see how from a chat they had to take some
underlined expressions and figure out their grammatical order and write it in a chart they were
asked to fill in with the parts of the speech given in a doted box. On the other hand, the jigsaw
task was effective to make students try to look for cohesion in the text by simultaneously noticing
the right form of the elements in which they made errors. Furthermore, this kind of activity helped
students to improve somehow their writing skills, in which this study was focused, since they
received from it a model of cohesion and coherence of a text. Thus, the application of these
exercises in communicative contexts and providing texts samples of English contributed not only
to overcome word order errors but to learn to structure their writings even if they are informal.
This can be illustrated in the samples of the final test of the student 6, in which the physical
descriptions they wrote for a chat conversation are seen.
In addition, since all those activities differ from their normal activities of class, in which
students were not demanded to do tasks in which their productive skills were involved, through
the Task-Based lessons they got acquainted with their most common errors in word order thanks
to the context provided by the teacher, which gave them the tools to understand them and
therefore trying to avoid the errors when practicing their communication in L2.
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Pedagogical implications
As a result of its sequences, Task-Based Language Teaching might be useful when
teaching because its three stages are designed to motivate students but also to develop tasks which
can improve students’ language skills, and maybe the fact of avoiding the explicit teaching of
grammar since this study suggested that grammar rules might be effectively assimilated through
real task and interaction. It is also important to mention the roles of students and teachers in TaskBased Language Teaching because the students centered role make of them the main characters of
their own learning and the interactions between teacher and students provide language
development leading to a better learning and environment in the classroom.
From the results of this study it is advisable to use Task-Based Language Teaching since
the use of real-world materials, the interaction between students, and the emphasis which it gives
to communication through the development of tasks, offers a variety of tools which promote the
learning opportunities in students helping them to be aware of their own errors when writing in
English.
Bearing in mind that those kinds of errors are something which the teacher has to deal with
when teaching a language, it is important to mention that some Task-Based Language Teaching
strategies implemented in our project might be useful since they served as mediators between L1
and L2 and even between students’ assumptions about L2 rules and the L2. That is the reason why
through this project English teachers might take advantage and find strategies which help students
to get positive results. Thus, the use of real-world tasks, which encourage students to be involved
and interact during the class, the different roles assigned to each participant, and the sequences
made of Task-Based Language Teaching a communicative approach which helps students and
teachers to be aware of the differences and similarities between English and Spanish languages
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and the right use of the L2 semantic rules. Therefore, by means of the awareness about the
features in common between their native language and the target one, together with the
understanding of the L2 rules, the amount of writing errors in overgeneralization and word order
could decrease through the implementation of Task-Based Language Teaching strategies, in
which they are assimilated in a natural way, being the context an excuse to avoid those errors.

Limitations and further research
The most significant challenge was time-constraints, the researchers spent more than one
year in the development of this project and it was not enough to carry out all the aspects they
would have liked to. When the researchers decided to work on the correction of writing errors,
they expected to have the opportunity of designing Task-based lessons which contribute to all the
linguistic levels (semantic, morphological, syntactic and lexical), that means the researchers
hoped to develop lessons which would improve students’ writing errors at all levels. However, as
soon as the project started to be shaped, the researchers realized it was almost impossible to work
on the correction of all the errors evidenced in the diagnostic test since they did not have time to
do it. That was the main reason why just the most common errors (word order and
overgeneralization) were worked on this study.
Another restriction that the researchers had to overcome during the study was the limited
availability that some of them had since just one of them was in charge while the lessons were
carried out due to the fact that the other researchers did not have the possibility of being present
in the classroom since they were in charge of other grades, it might have been more enriching for
the project to have all the researchers involved in all the lessons, in spite of that it is worth
mentioning that all the researchers were presented as much as they could, in fact, they tried to
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shift in order to make part at some stages of the collecting data process, the researchers also strove
hardly to adjust the requirements of their practicum schedule to the needs of their project.
Bearing in mind these limitations and from the researchers’ experience with this project, it
is recommended that further research be undertaken with more time to carry out the project, with
more consolidated conclusions, as well as, it would be very interesting to see how this study
would work with a different population. Likewise, future research should concentrate on those
errors which were not tackled with in this study, thus, errors such as false cognates, coinages,
borrowing, misspelling, calques, null subject, or agreement transference might be studied in
further research.
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Appendix 2: Test
2
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Appendix 3: Lesson 1 Task 1
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Appendix 4: Lesson 1 TaskGEORGE WASHINGTON SCHOOL
Name: ______________________________________

Grade: ______________

Date: _______________________________

Sample of an informal letter
a)

Read the following letter.

b)

Read the explanation of some confusing words which have similar meanings, then write some
examples of them from the letter.

8th January 2009
Do: to perform an action, activity or task.
Dear Jane,

Many thanks for your last letter - it’s always good to hear from you.
Thanks also for asking how are the things here; I really appreciate your
concern about me.
As you know I’ve been living in Madrid since last December, and
everything is fine. My daily routine is always the same, I wake up at 6 in
the morning, I take a shower and do my hair, then I make my bed and
get ready to go to my Spanish class, there I have learnt to speak Spanish
with fluency. After midday, I return home, I make cookies for my lunch
and watch T.V. for about 2 hours, later I do my homework and listen to
music, after that I watch some movies -I prefer love stories, and finally, I
go to bed.
I thought you would like the book I'm sending you with this letter; it’s
about history -your favorite subject. I really miss you, especially when I
look through the window and see some families enjoy the day together.
I hope everything’s going well with my family and your studies. Please
take care of yourself; I’ll talk to you soon.
Sheila






I do my hair.

Look: To pay attention, to try to
see what is there.


Make: to create something

See: Visual impression, come
to the eyes, understand.


Hear: refers to the action of receiving sounds in
our ears unintentionally.


Listen: refers to the action of paying attention
to the sounds in our ears.


Speak: refers to knowledge and use of
languages.


Talk: suggest that two or more people are
having a conversation.


History: the branch of knowledge dealing with
past events.


Watch: look for a time, like to
look.


Story: a narrative, in prose or verse.
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Appendix 5: Lesson 1 Task 3

Appendix 6: Lesson 2 Jigsaw
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Appendix 7: Lesson 2 Chat

Appendix 8: Lesson 3 Guess who
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Appendix 9: Lesson 3

Appendix 10: Lesson 4 Task 1
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Appendix 11: Lesson 4 Task 2
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Appendix 12: Task 2 Lesson 4
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Appendix 13: Lesson 5 Task 1
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Appendix 14: Lesson 5 Task 2
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Appendix 15: Final test
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